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Grissom, Jason A., Anna J. Egalite, and Constance A. Lindsay. 2021. “How Principals Affect Students and Schools: A Systematic Synthesis
of Two Decades of Research.” New York: The Wallace Foundation. Available at
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Presentation Notes
School leadership is a crucial lever for achieving change in education. No longer are school leaders seen as simply building managers. Instead, they are instructional leaders. School leaders
have complex job descriptions that include setting the organizational vision, fostering a positive climate and culture, creating a data-driven culture, leading instruction, managing resources,
strategic planning, and evaluating teachers. 

http://www.wallacefoundation.org/principalsynthesis

Why Focus on Principal Development

- The effectiveness of the principal is more important than the effectiveness of a
single teacher.

« For example, principals affect all 483 students in the typical elementary school,
whereas teachers affect 21 students in the average elementary school classroom.

« Given the scope of principal effects, school leadership is among the most

important school-related factors that contribute to student learning Leithwood,
et. al(2004)

Grissom, Jason A., Anna J. Egalite, and Constance A. Lindsay. 2021. “How Principals Affect Students and Schools: A Systematic Synthesis of Two Decades of Research.” New York: The Wallace
Foundation. Available at
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In fact, the importance of school principals may not have been stated strongly enough in prior work, particularly from the perspective of state and district leaders and policymakers seeking to
move the needle on student achievement. 

Indeed, it is difficult to envision an investment in K–12 education with a higher ceiling on its potential return than improving school leadership.


http://www.wallacefoundation.org/principalsynthesis

Why Focus on Principal Development

« The National Association of Secondary School Principals (NASSP) and
(LPI) partnered on an intensive research project in 2019-2020 to

identify the causes and impact of principal turnover nationwide.

« More principals are thinking about leaving the profession now, according to
national survey data. The survey found 42 percent of secondary school principals

were considering leaving.

« The percentage of principals planning to move to a different school was higher for
those in high-poverty schools and rural communities.


Presenter
Presentation Notes
Strong and stable school leadership is critical for success in schools across the nation. The duties of the principal are many and varied. Principals, for example, can oversee instruction,
purchase curricular materials and supplies and provide professional learning and supports for teachers. Carrying out these duties effectively makes a difference for student achievement and
graduation. Principal leadership also impacts teacher satisfaction and teacher turnover. Unfortunately, many schools do not have stable principal leadership. Nationally, the average tenure of 
a principal is about four years, and nearly one in five principals, approximately 18 percent, turn over annually. Often the schools that need the most capable principals, those serving students 
from low-income families, have even greater principal turnover

https://learningpolicyinstitute.org/product/nassp-understanding-addressing-principal-turnover-review-research-report
https://www.nassp.org/wp-content/uploads/2020/08/LPI-and-NASSP-Research-Agenda-Final-Report.pdf

What We Know:

- Effective principals orient their practice toward:
instructionally focused interactions with teachers

building a productive school climate
facilitating collaboration and professional learning communities, and

strategic personnel and resource management processes.

« Principals must develop an equity lens, particularly as they are called on to meet
the needs of growing numbers of marginalized students.

Grissom, Jason A., Anna J. Egalite, and Constance A. Lindsay. 2021. “How Principals Affect Students and Schools: A Systematic Synthesis of Two Decades of Research.” New York: The Wallace
Foundation. Available at
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From an equity perspective, we find that principals can have important impacts on key populations, including low-income students and students and teachers of color. These impacts can
occur through direct channels (e.g., by how they manage student disciplinary actions) or through indirect channels (e.g., by working with teachers to implement culturally responsive teaching
practices, by hiring greater numbers of teachers of color who are influential for students of color). Principals of color may be high leverage actors in this regard, as they appear especially likely
to have positive impacts on both students of color and teachers of color


http://www.wallacefoundation.org/principalsynthesis

What We Do Together

Competencies

Commitment to Student Learning
Engages the Team

Focus on Sustainable Results
Holding People Accountable for
Student Performance

Impact & Influence

Analytical Thinking

Conceptual Thinking

Levers

N o bk w e

Data Driven Instruction
Instructional Planning
Observation and Feedback
Professional Development
Student Culture

Staff Culture

Managing School Leadership
Teams
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The most effective principals possess instructional leadership skills and consistently demonstrate  leadership competencies (Public Impact, 2016).  




What We Do: A Differentiated Approach

Designed to build the competencies of school
leaders to assess school needs and establish
Annual and 90-Day Plans to drive effective
transformation strategies (e.g., data-driven
instruction, school culture of achievement,
observation, and feedback).

A 2-year program
88 School Leaders from 26 districts (2020-22)
36 Performance Coaches (2020-22)

26 District Support Partners

337 School Leaders have participated
RISE. Graduates include:

« 9 Superintendents/Executive
Director

« 5 Assistant Superintendents
« 38 District Level Staff

« 61 Performance Coaches



What We Do: A Differentiated Approach

NEW MEXICO

* Newly designed program, to support school leaders and instructional leaders in coaching -
teachers to develop the essential instructional skills and competencies necessary to
address the needs of New Mexico’s diverse student population, through Observation and
Feedback.

* J-year

* District participation encouraged

* Each principal is paired with a Performance Coach

e 152 School Leaders participanted in the first cohort from 25 districts

e 35 Performance Coaches



What We Do: A Differentiated Approach \Ei WeXicD

 Newly designed to provide early-career principals with practical information that
will support them in their new role as New Mexico School Leaders grounded in
best practices identified by New Mexico leaders who have learned from their own
experiences working in schools and districts across the state.

e District participation encouraged
e Each principal is paired with a Performance Coach
e 31 School Leaders in the first cohort from 16 Districts

e 17 Performance Coaches



The Power of Partnership
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Leaders of Learning: How District, School, and Classroom Leaders Improve Student Achievement (2011), Marzano and Dufour
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William Edwards Deming, a well-known statistician and educator, once said, “Every organization is perfectly designed to produce the results it is getting.”  Meaning, if you are not satisfied with your organization's results, or performance outcomes, you must rethink and redesign your systems. “The challenge confronting public education is not recruiting more people to an ineffective system, but rather creating powerful systems that allow ordinary people to achieve success.” Additionally, when district leaders embed inclusive and equitable practices in their district systems, they provide quality programming and opportunities for ALL schools in the district, not just those with leaders and teachers who can do it independently. Additionally, when district leaders embed inclusive and equitable practices in their district systems, they provide quality programming and opportunities for ALL schools in the district, not just those with leaders and teachers who can do it independently. 





The Road Map

If we strengthen leaders' competencies to transform districts and schools, they will have
the

If leaders take bold and purposeful action, they will establish the conditions for effective
teaching and learning.

If we establish the conditions for effective teaching and learning,

If teachers improve instructional practice, then

10
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The strength of the leadership work in the state, is build on the relationships built and the networks
created.  This network supports courageous and critical conversations, and provides a space for growth,
reflection, and change.


https://static1.squarespace.com/static/5e8c99840abe805c7562e7e9/t/5fe0d4c30397b117f6ab682a/1608570053647/Elisa+Begueria+PED.pdf
https://static1.squarespace.com/static/5e8c99840abe805c7562e7e9/t/5fe0f0a02718ad77b4fa2199/1608577185609/Melanie+Rinehart+PED.pdf
https://static1.squarespace.com/static/5e8c99840abe805c7562e7e9/t/5fdebea091828d0f5d4e628b/1608433315554/Gerald+Horacek+PED.pdf

Instructional Leadership and the Power of

Performance Coaching

« Coaching has emerged as one of the most effective professional development
options for adult learners.

« |tis an essential practice for new and veteran leaders because it is an investment in
human capital and the systemic improvement of their teachers. Meaningful coaching
conversations between school leaders and teachers are the catalyst for action,
change, and student success.

« The is directly related to their ability
to improve the effectiveness of their teachers.

11


Presenter
Presentation Notes
Performance Coaching is a professional learning relationship grounded in a partnership between Performance Coaches and School Leaders. It is a proven strategy used by the Priority Schools Bureau to support New Mexico School Leaders. More specifically, it provides School Leaders with individualized coaching designed to help them reach their full leadership potential, as evidenced by dramatic, sustainable increases in student and teacher success within a healthy culture. 

https://static1.squarespace.com/static/5e8c99840abe805c7562e7e9/t/5fdec25f51a86c1b6c2bb31d/1608434274149/Danny+Parker+PED.pdf

What We Know is Possible

PPE (now RISE) vs. Statewide Average: PPE (now RISE) vs. Statewide Average: Math
English Language Arts
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2017-18 Student Assessment Results, published July 2018, presented to the LESC, August 10, 2018.
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In 3 school years, PPE cohort 1 through 4 schools representing nearly half of New Mexico’s districts have erased 85% of the achievement gap in reading proficiency with non-PPE schools.
PPE schools have also erased 81% of the achievement gap in math proficiency with non-PPE schools. 
PPE schools serve disproportionately more Native American students, students with disabilities, English Learners, and students from low-income communities.
When we look at growth in student performance in PPE Cohort 1 through 4 schools: 3,249 more students are proficient in reading and 2,271 more students are proficient in math.
 



Voices from the Field and the
Power of a Pipeline

Los Lunas Schools

Deborah Elder, Ed.D.
Chief Academic Officer of Curriculum,
Assessment, and Innovation

ing for tomorrow, delivering today.



https://static1.squarespace.com/static/5e8c99840abe805c7562e7e9/t/5fe0e331036cbc06ce580b24/1608573745995/Arsenio+Romero+PED.pdf

Our Newest Generation of NM Leaders ...

. Ms. M. Coffin
. Ms. S. Chavez,
. Ms. M. Rivera,

. Ms. S. Jaramillo



Recommendations for the Future

o Targeted Superintendent Support Opportunities
o Targeted Central Office Support Opportunities

o Bringing the work to scale
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