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MEMORANDUM

TO: Legislative Education Study Committee

FR: Heidi L. Macdonald

RE: STAFFREPORT: TEACHER EFFECTIVENESS EVALUATION SYSTEM:
SECOND YEAR OF IMPLEMENTATION

INTRODUCTION

According to a May 4, 2015 Albuquerque Journal newspaper article, the Public Education
Department (PED) sent school districts individual teacher evaluation scores for school year
2014-2015. The article reflects that 20,500, or 94 percent, of the state’s 21,800 teachers were
evaluated. However, the article also indicates that 73.8 percent of these teachers were rated
effective or better, a 4.4 percent point decrease compared with last year, when 78.2 percent of
teachers rated effective or better.

For the committee’s review, Attachment 1, Statewide Summative Ratings - 2014 and 2015
Comparison, outlines these scores by the approximate number and the percentage of the teachers
evaluated in five levels of performance as follows:

arwdE

exemplary: approximately 512 teachers, or 2.5 percent of the total teachers evaluated;
highly effective: 4,961 teachers, or 24.2 percent of the total teachers evaluated;
effective: approximately 9,655 teachers, or 47.1 percent of the total teachers evaluated;
minimally effective: 4,633 teachers, or 22.6 percent of the total teachers evaluated; and
ineffective: 738 teachers, or 3.6 percent of the total teachers evaluated.


michael.bowers
2015 LESC Stamp


This staff report includes information relating to:

¢ the implementation of the state’s Effectiveness Evaluation System (EES) for public
school teachers and administrators;

e pertinent provisions in PED rule for the second year of implementation;

e Understanding the Measures that Comprise the Summative Evaluation: PED resource
videos;

e NMTEACH rubric domains and proposed PED changes;

e graduated considerations; and

e an Effectiveness Evaluation System (EES) summative report example.

The staff brief also includes five attachments:

Attachment 1, Statewide Summative Ratings - 2014 and 2015 Comparison;
Attachment 2, Part 8, Teacher and School Leader Effectiveness;

Attachment 3, Revised NMTEACH rubric domains;

Attachment 4, NMTEACH Graduated Considerations; and

Attachment 5, NMTEACH District Educator Effectiveness Summative Teacher’s
Report 2014-2015.

IMPLEMENTATION OF THE STATE’S EFFECTIVESS EVALUATION SYSTEM
(EES) FOR PUBLIC SCHOOL TEACHERS AND ADMINISTRATORS

In 2011, the Legislature considered, but did not pass, legislation that would have implemented a
new system for evaluating teachers and principals. Through executive order in the 2011 interim,
the Governor created the New Mexico Teacher Evaluation Advisory Council (NMTEACH),
whose charge was to provide recommendations to the Governor regarding how best to measure
the effectiveness of teachers and school leaders based on specific parameters. In the 2012
session, the NMTEACH recommendations led to other legislation that the Legislature considered
but did not pass.

Then in April 2012, the Governor issued a press release directing PED to formulate a new
teacher and principal evaluation system through rule. Adopted in August 2012 and amended in
September 2013, the PED rule titled Teacher and School Leader Effectiveness, Attachment 2,
implements an evaluation program for public school teachers and administrators called the EES.

PERTINENT PROVISIONS IN PED RULE FOR THE SECOND YEAR OF
IMPLEMENTATION

Overall, the PED rule, Teacher and School Leader Effectiveness, governs the implementation of
the EES; however, there are certain provisions that have changed for school year 2014-2015 and
succeeding school years. For instance, under Section 6.69.8.7(E) of the New Mexico
Administrative Code (NMAC), “certified observer” is an individual who:

¢ holds an active level three-B license or an active teaching license;
e isemployed by a school district or charter school as an administrator or teacher;
e completes PED’s teacher observation training;
e passes PED’s assessment of the adopted observation protocol;
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e receives a highly effective or exemplary during the previous school year; and
e completes follow-up training and passes PED’s assessment of the adopted observation
protocol on an annual basis.*

Finally, under Section 6.69.8.11 NMAC, the observation protocol during school year 2014-2015
and succeeding years has changed. For example, every classroom teacher must be observed
using one of the following options:?

o three observations conducted by the same certified observer; or
e two observations, consisting of one observation by each of two different certified
observers.

In addition, school districts may propose alternative plans for observing teachers who have been
rated highly effective or exemplary under the EES. The plans are required to be submitted to
PED for approval, and the plans must provide that at least one observation is conducted by the
school principal or assistant principal.

UNDERSTANDING THE MEASURES THAT COMPRISE THE SUMMATIVE
EVALUATION: PED RESOURCE VIDEQOS

Under the NMTEACH portion of the PED website,® PED has released four videos that detail the
calculation of certain elements of the EES. The four videos include the following elements:

observations;

teacher attendance;

student and parent surveys; and
student achievement.

Eal AN

Observations

In the observation video, a public school teacher explains that observations are guided by
Domain 2 and Domain 3 of the NMTEACH rubric. Domain 2 and Domain 3 are both divided
into five elements or indicators. After each classroom observation,” the teacher receives a score
from one to five, with one being the lowest and five being the highest, on each of the 10
elements with a maximum of 50 points as follows:

Example Observation Rubric Chart

Domain | Domain | Domain | Domain | Domain | Domain | Domain | Domain | Domain | Domain
2A 2B 2C 2D 2E 3A 3B 3C 3D 3E
1° |1-5 1-5 1-5 1-5 1-5 1-5 1-5 1-5 1-5 1-5
20 1-5 1-5 1-5 1-5 1-5 1-5 1-5 1-5 1-5 1-5

! For the purposes of this subsection, annual basis means the earlier of August 1 of a given school year or 90 days
after hire, assuming that the annual training and certification is transferable within the state.

% At least one of the observations is required to be conducted by the school principal or assistant principal.

* See http://ped.state.nm.us/ped/NMTeach EvaluationVideos.html.

4 Depending on the option selected by the school district, each teacher is observed two or three times a year.

> Observation 1

® Observation 2
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To obtain the final observation raw score, the teacher’s score is calculated by adding up the

rubric points for each observation and then finding the average across all conducted

observations.

Observations

Total

Observation 1 X1
Observation 2 X2
Observation 3 X3

Raw Observation Score = X1 + X2 + X3 Divided by (/) the Number of Total Observations

Equals Average Observation Score

After the average from the observations is calculated, a percentage is produced based on the
observation average the teacher obtained divided by the maximum point allocation of 50.
Finally, the proportion of possible points earned is multiplied by the maximum possible

summative score points to equal the overall summative evaluation observation points a teacher

can receive.

Average Observation Score / 50 points = Proportion of Possible Points Earned

Proportion of Possible Points Earned x Maximum Possible Summative Score Points =

Summative Evaluation Observation Points

For example, Mrs. Padilla has received the following rubric scores for her three observations.

Observation Rubric Data: Mrs. Padilla

Domains -> 2A | 2B | 2C 2D 2E 3A 3B 3C 3D | 3E | Total

Observation 2 3 2 4 3 4 2 3 3 4 30
1

Observation 2 3 2 4 2 4 3 3 3 5 31
2

Observation 3 4 3 5 3 3 3 2 4 4 34
3

Raw Observation Score = 30 + 31 + 34 / 3= Average Observation Score of 31.67

Based on Mrs. Padilla’s three observations average, she would earn 31.67 points for the
observation average. The observation average of 31.67 is divided by the maximum possible

points received under the observation rubric of 50. The result would be that Mrs. Padilla would
receive 0.6334 or the percentile 63.34.

Raw Observation Score from Rubric: 31.67

Total Possible Rubric Points: 10 subdomains x 5 maximum points= 50 points

Proportion of Possible Points Earned: 31.67 / 50 = 0.6334 (or 63.34%)

’ Observation 3



Finally, if Mrs. Padilla’s PED-approved district plan allows her to earn up to 65 points for
observations, then Mrs. Padilla will earn 63.34 percent of possible rubric points. Thus, the

teacher will receive an observation score of 41.171 points.

Teacher Raw Rubric Proportion of Possible Summative
Score Rubric Points Summative Score Points
Earned Score Points Earned
Mrs. Padilla 31.67 0.6334 65 41.171
| Summative Evaluation Observation points = 0.6334 x 65 = 41.171
Teacher Attendance

In the teacher attendance video, a public school teacher explains how a teacher’s attendance is
converted into the teacher attendance score of the overall summative evaluation. Teacher
attendance is one of the measures that can be selected by the school district as part of the
multiple measures portion of the EES. A teacher’s attendance score is based on the number of
days the teacher was absent during the academic year. However, absences due to the Family
Medical Leave Act (FMLA), bereavement, jury duty, military leave, religious leave, professional
development, or coaching are excused and should not be reported as absences by the district to
PED.

The maximum number of days allowed for absences is 20. With 20 or more days of unexcused
absences, no points can be earned toward the teacher attendance score of the EES. To calculate a
teacher’s attendance score, the proportion of possible points is determined by subtracting the
teacher’s absences from the 20 possible absences. The difference is then divided by the
maximum 20 days a teacher is allowed to miss, which allocates the proportion of possible points
as a percentage. Thus, a teacher will receive the percentage points previously calculated based
on the number of points allocated for teacher attendance in a district’s plan.

Proportion of Possible Points = 20 — Days Absent / 20

Teacher Attendance Points = Proportion x Possible Attendance Points

For example, if Mrs. Padilla was absent five days during the school year. Mrs. Padilla’s five
absences would be subtracted from the 20 possible absences, which is 15.

Mrs. Padilla’s Teacher Attendance Score

Days Absent in 2014: 5
Maximum Days Allowed for Absences: 20

[ Proportion of Possible Points = 20 — 5 = 15

The difference is then divided by the maximum 20 days the teacher is allowed to miss, which is
15 divided by 20, and the proportion of possible points is 75 percent. The teacher’s district plan
allocates 10 points for teacher attendance, so the teacher would receive 7.5 points for the
attendance score for the EES.



Proportion of Possible Points = 20 — Days Absent / 20

Teacher Attendance Points = Proportion x Possible Points

. Teacher Attendance Points=0.75x10=75points |

Student and Parent Surveys

In the student and parent surveys video, a public school teacher describes how student and parent
survey results are incorporated into the teacher’s survey score in the multiple measures portion of
the EES. Student surveys are given to students in grades 3 through 12, and parent surveys are
given to parents whose children are in grades kindergarten through 2.

Student Surveys

The student survey consists of the following 10 questions, which align with the rubric in
parenthesis:

1. 1 know what I should be working on in class. (2D);

2. My teacher introduces a new topic by connecting to things I already know. (2C and 3C);
3. My teacher checks to see if understand. (3D);

4. My teacher wants me to explain my answers. (2C and 3B);

5. My teacher knows when I understand, and when | do not. (3D and 3E);

6. My teacher explains things in different ways so | can understand. (3E);

7. My teacher wants me to try to correct my mistakes. (2C and 3B);

8. My teacher takes time to summarize what | learn each day. (2C and 3D);

9. My teacher expects me to do my best. (2C); and

10. My teacher notices when something is bothering me. (2A and 1E).

The student survey asks the student to rate each statement on a six-point scale, from “never” to
“always.” The scale is converted into numeric values from 0 to 5.

Student Survey
Never Hardly Sometimes Usually Almost Always
Ever Always
Score 0 1 2 3 4 5

Parent Surveys

The parent survey consists of the following 10 questions, which align with the rubric in
parenthesis:

My child’s teacher expects my child to do his/her best. (1C and 2C);

My child’s teacher checks that my child understands the work. (3D);

My child’s teacher can tell me about my child’s strengths and weaknesses. (1E and 4F);
My child’s teacher includes me in helping to improve my child’s reading and math skills.
(3D and 4A);

My child’s teacher provides clear instructions for homework. (2D and 4A);

My child’s teacher answers my questions. (2A and 4A);
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7. My child’s teacher provides regular feedback about my child’s learning. (4A and 4F);
8. My child’s teacher provides regular feedback about my child’s behavior. (2E and 4A);
9. My child’s teacher notices when something is bothering my child. (1E and 2A); and
10. My child’s teacher invites me to the classroom. (2C and 4A).

The parent survey asks each parent to rate each statement on a 5-point scale, from “never” to
“always.” This scale is converted into numeric values from 0 to 4.

Parent Survey
Don’t Never Rarely [ Inconsistently | Consistently [ Always
Know

Score - 0 1 2 3 4

Overall, in the teacher’s evaluation report, the survey responses are presented in the aggregate.
For each question, there is a corresponding percentage of students or parents who responded in
each of the rating categories. The raw survey score is converted into the survey points on the
teacher’s summative report by first finding the average total score for all students, then
determining the proportion of total survey points that the teacher can earn, which is 50 points for
the student survey or 40 points for the parent survey. Finally, that percentage proportion of the
possible survey points is multiplied by the maximum possible points a teacher can earn for the
surveys, which result in the teacher’s survey score on the EES.

Average Survey Score = Student 1 Score + Student 2 Score + Student 3 Score / Number of
Students

Total Summative Score Points = District Plan Total Points Possible x Proportion of Survey
Points

For example, to calculate Mrs. Padilla’s average raw survey score, add the students’ scores
together and divide by three. Mrs. Padilla has raw scores of 37, 29, and 35 based on her
students’ survey scores.

Student Survey Example

Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Total
Student 3 3 3 4 3 4 4 5 5 3 37
1
Student 2 3 2 4 2 4 3 3 3 3 29
2
Student 3 4 3 5 3 3 3 2 4 5 35
3

Next, if Mrs. Padilla’s raw survey scores are added together and divided by 3, she will receive an
average score of 33.6667. Since the maximum raw score is 50, the proportion of points earned is
33.667 divided by 50, and this equals 0.6733. Thus, the teacher will earn 67.33 percent of the
total survey points.

Raw Survey Scores = 37 + 29 + 35/ 3 = 33.6667
Proportion of Survey Points = 33.6667 / 50 = 0.6733 or 67.33 percent
7




Based on the school district’s plan, the teacher can earn up to 10 points for students’ surveys.
Since the teacher received 67.33 percent of her survey points, the teacher will earn the same
percentage of her summative points. In this case, she earns 10 multiplied by 0.6733 or 6.733
points.

Total Summative Score Points = District Plan Total Points Possible x Proportion of Survey
Points

Total Summative Score Points = 10 x 0.6733 = 6.733 points

Student Achievement

In the student achievement video, a public school teacher describes how a teacher’s course-
group-level value-added scores are converted into the overall student achievement portion of the
EES. Student achievement is assessed through different measures such as teacher-created,
formative tests; interim assessments; other non-cognitive measures; and summative assessments
including standards-based assessment, Partnership for the Assessment of Readiness for College
and Careers (PARCC), and end-of-course exams (E0Cs).

The following are general rules as applied to value-added scores (VAS):

e if VAS isequal to O, then the teacher’s students made, on average, one year’s growth in
one year’s time;

e if VAS is greater than 0O, then the teacher’s students made, on average, more than one
year’s growth in one year’s time; and

e if VAS is less than 0, then the teacher’s students made, on average, less than one year’s
growth in one year’s time.

The overall VAS score is based on a weighted average of the entire teacher’s individual course
group VAS scores. To calculate the weighted average of the teacher’s VAS, each VAS is
multiplied by its corresponding number of students, and then these values are added together.
Next, the summed VAS are divided by the total number of students in each course group that the
teacher taught over the last three years.

Overall VAS Score = (Number of Students in Course Group 1 x VAS) + (Number of
Students in Course Group 2 x VAS) + (Number of Students in Course Group 3 x VAS) /
(Number of Students in Course Group 1 + Number of Students in Course Group 2 +
Number of Students in Course Group 3)°

The final calculation converts the overall VAS into the points that will be incorporated into the
summative score. The overall VAS percentile is multiplied by the number of possible points that
can be earned for student achievement based on the school district’s plan. To convert the VAS
into a percentile, there are two ways to achieve this:

® See below for example with student achievement data incorporated into formula.
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1. Dby drawing a vertical line on the symmetric curve graph that is equal to the teacher’s
VAS score; or

2. by locating the place value of the curve at the teacher’s VAS, which can be found where
the VAS on the x-axis and the percentile on the y-axis.

For example, in 2012, if Mrs. Padilla taught Algebra I to 14 students and seventh grade math to
12 students; in 2013, the teacher taught Algebra I to 19 students; in 2014, the teacher did not
teach a subject that has a student achievement measure. So in 2012, the teacher has a VAS of
0.50 for the teacher’s Algebra I students. Also in 2012, the teacher had a VAS of 1.05 for her
seventh grade math students. In 2013, the teacher had a VAS of -0.35.

Example 2012 2013 2014

| Algebral | 14 | 05 | 19 | -038 | - | - |
|

To calculate the teacher’s overall VAS score, for the Algebra I course group in 2012, multiply 14
(students) by 0.50 (VAS); add that result to the Math 7 course group in 2012, which is 12
(students) multiplied by 1.05 (VAS); and add that result to the Algebra I course group in 2013,
which is 19 (students) multiplied by -0.35 (VAS). Finally, divide by total by 45 (total number of
students), which should leave an overall VAS score percentile of 0.288.

Overall VAS = (14 x 0.50) + (12 x 1.05) + (19 x -0.35) / (14 + 19 + 12)
Overall VAS = 7.0 + 12.6 — 6.65 / 45
Overall VAS = 12.95/ 45 = 0.288

After calculating the VAS at 0.288, a vertical line is drawn at 0.288 on the symmetrical curve,
and it is determined that the teacher’s overall VAS is higher than 61.2999 percent of all teachers’
VAS. This determination places the teacher at the 61% percentile of all VAS scorers. If the
teacher’s school district plan allocates 70 points for the student achievement portion of the EES,
then the teacher would earn 61.3 percent of all possible points. Thus, the teacher would earn
42.91 points on the EES for student achievement.

‘ Summative Score Points = Percentile x Possible Student Achievement Points i

NMTEACH RUBRIC DOMAINS AND PROPOSED PED CHANGES

According to the PED website, the NMTEACH EES rubric is based on four domains. Each of
the four domains contains specific elements. In the NMTEACH EES rubric, these elements have
indicators for five levels of performance (e.g., ineffective, minimally effective, effective, highly
effective, and exemplary).

The table below outlines the four domains and 22 components used in the NMTEACH EES
rubric.



Domain 1: Preparation and Planning

NMTEACH 1A: Demonstrating knowledge of
content

Designing coherent instruction
Setting instructional outcomes
Demonstrating knowledge of
resources

NMTEACH 1E: Designing knowledge of students

NMTEACH 1F: Designing student assessment

NMTEACH 1B:
NMTEACH 1C:
NMTEACH 1D:

Domain 2: Creating an Environment for
Learning

NMTEACH 2A: Creating an environment of respect
and rapport

NMTEACH 2B: Organizing physical space

NMTEACH 2C: Establishing a culture for learning

NMTEACH 2D: Managing classroom procedures

NMTEACH 2E: Managing student behavior

Domain 3: Teaching for Learning

NMTEACH 3A: Communicating with students in a
manner that is appropriate to their
culture and level of development

NMTEACH 3B: Using questioning and discussion
techniques to support classroom
discourse

NMTEACH 3C: Engaging students in learning

NMTEACH 3D: Assessment in instruction

NMTEACH 3E: Demonstrating flexibility and
responsiveness

Domain 4: Professionalism

NMTEACH 4A: Communicating with families

NMTEACH 4B: Participating in a professional
community

NMTEACH 4C: Reflecting on teaching

NMTEACH 4D: Demonstrating professionalism

NMTEACH 4E: Growing and developing
professionally

NMTEACH 4F: Maintaining accurate records

SOURCE: NMTEACH section of the PED website

Please note the following depicts which domains are used in the EES:

e Domain 2 and Domain 3 are used for observations; and
e Domain 1 and Domain 4 are used for multiple measures.

Proposed PED Changes

PED has added language to each of the domains to clarify that teachers should make
accommodations for special subgroups of students.® For example, the following language is

included under the element section of Domain 1:

e “Any reference to ‘all students’ includes culturally and linguistically diverse students,
English Learners, and Students With Disabilities.”; and

e “Any reference to NM Adopted Standards includes the 2012 Amplification of WIDA
ELD Standards when serving ELL students and IEP Goals when serving Students With

Disabilities.”

PED has also added elements to each performance rating indicating what standards apply for a
teacher who is working with special subgroups of students.

GRADUATED CONSIDERATIONS

PED has updated the graduated considerations table.’® Graduated considerations are used if a
teacher does not have three years’ worth of student achievement data or if the student

° See Attachment 3, Proposed NMTEACH rubric domains for specific changes.

19 5ee Attachment 4, Graduated Considerations.
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achievement data reflects less than 10 students’ data. According to PED, graduated
considerations serve two purposes:

1. to acknowledge new teachers are developing skills during their first years of teaching;
and

2. to provide veteran educators the opportunity to hone their instruction as more rigorous
academic standards are expected.

Currently, there are only 12 teacher tags associated with graduated considerations, as opposed to
the first year of the EES when 39 tags were used.

AN EFFECTIVE EVALUATION SYSTEM (EES) SUMMATIVE REPORT EXAMPLE

PED has released an example of an EES teacher’s report for school year 2014-2015.** This
report includes faux data; however, it provides an example that can be cross-walked using the
PED resource videos mentioned above. It also offers a view of what 20,500 educators in the
state received in May 2015. The following sections are included in the EES teacher’s report:

educator effectiveness plan totals;
teacher, district, and state medians;
student achievement course groups VAS,;
prior achievement compared to growth;
observations and multiple measures;
strengths and improvement areas;
attendance;

survey responses; and

glossary of terms.

" See Attachment 5, District Educator Effectiveness Summative Teacher’s Report 2014-2015.
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ATTACHMENT 2

PART 8
TEACHER AND SCHOOL LEADER EFFECTIVENESS

6.69.8.1 ISSUING AGENCY

6.69.8.2 SCOPE

6.69.8.3 STATUTORY AUTHORITY

6.69.3.4 DURATION

6.69.8.5 EFFECTIVE DATE

6.69.8.6 OBJECTIVE

6.69.8.7 DEFINITIONS

6.69.8.8 EFFECTIVENESS EVALUATION SYSTEMS

6.69.8.9 STUDENT ACHIEVEMENT GROWTH AND STUDENT ASSESSMENT PROGRAMS
6.69.8.10 EFFECTIVENESS EVALUATIONS OF SCHOOL LEADERS

6.69.8.11 EVALUATIONS, REPORTS AND POST-EVALUATION CONFERENCES
6.69.8.12 APPEAL OF EFFECTIVENESS EVALUATIONS

6.69.8.13 TEACHERS AND ADMINISTRATORS IN NON-PUBLIC SCHOOLS

6.69.8.1 ISSUING AGENCY:
Public Education Department. (PED)
[6.69.8.1 NMAC - N, 08-30-12]

6.69.8.2 SCOPE:

Chapter 69, Part 8 governs standards for determining and measuring teacher and school leader
effectiveness.

[6.69.8.2 NMAC - N, 08-30-12]

6.69.8.3 STATUTORY AUTHORITY:
Sections 22-2-1, 22-2-2, 22-10A-18, 22-10A-19 and 22-10A-19.2, NMSA 1973.
[6.69.8.3 NMAC - N, 08-30-12]

6.69.8.4 DURATION:
Permanent.
[6.69.8.4 NMAC - N, 08-30-12]

6.69.8.5 EFFECTIVE DATE:
August 30, 2012, unless a later date is cited at the end of a section.
[6.69.8.5 NMAC - N, 08-30-12]

6.69.8.6 OBJECTIVE:

This rule establishes uniform procedures for conducting annual evaluations of licensed school
employees, for setting the standards for each effectiveness level, for measuring and implementing
student achievement growth, and for monitoring each school district's implementation of its

© 2014 by the State of New Mexico. All rights reserved.



teacher and school leader effectiveness evaluation system. This rule also seeks to change the
dynamic of placing emphasis on teacher effectiveness and provide the opportunity to
acknowledge excellence, thereby replacing the binary system that emphasizes years of experience
and credentials.

[6.69.8.6 NMAC - N, 08-30-12]

6.69.8.7 DEFINITIONS:

A "Approved observer" means, for the 2013-2014 school year, an individual who holds a
level 3-B license, is employed by a school district or charter school as an administrator and who has
completed the PED's teacher observation training,.

B. "Assistant principal” means a properly licensed instructional leader who assists a
principal in a public school.
C. "BIE school" means a bureau of Indian education school that is governmentally owned

and controlled, located in New Mexico, provides instruction for first through twelfth grades and is not
sectarian or denominational.

D. "Certified observer" means, for the 2013-2014 school year, a teacher, as defined by this
rule, who has a minimum of five years of verifiable consecutive classroom teaching experience, has
completed the PED's teacher observation training, and who passes the PED's assessment of the adopted
observation protocol.

E. "Certified observer" means, for the 2014-2015 school year and succeeding school years,
an individual who:

(1) holds an active level 3-B license or an active teaching license;

(2) is employed by a school district or charter school as an administrator or a teacher as
defined by this rule;

(3) completes the PED's teacher observation training and who passes the PED's
agsessment of the adopted observation protocol;

(4) receives a highly effective or exemplary rating during the previous school year; and

(5) completes follow-up training and who passes the PED's assessment of the adopted
observation protocol on an annual basis; for purposes of this subsection, annual basis means the earlier of
August 1 of a given school year or 90 days after hire; provided, however, that the annual training and
certification is transferable within the state.

E. "Department” means the New Mexico public education department or PED.

G. "EES" means effectiveness evaluation systems which are developed by school districts to
measure the effectiveness of licensed school employees.

H. "Fidelity observations"” means the requirement of school leaders to periodically observe

and evaluate assigned teachers in the classroom with observations that have been documented and are
verifiable.

L "Licensed school employee" means teachers and school leaders employed in a public
school.

J. "New Mexico standards-based assessment (SBA)" means the collection of instruments
that assess student academic performance annually and the students’ progress toward meeting the New
Mexico content standards with benchmarks and performance standards.

K. "Principal” means the chief instructional leader and administrative head of a public
school.

L. "School district" means one of the 89 political subdivisions of the state created for the
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administration of public schools and includes those state-authorized charter schools that have not
requested waiver of evaluation standards for school personnel. District-authorized charter schools are
excluded from being considered a school district for purposes of this rule.

M. "School district superintendent" means the chief executive officer of a school district and
the head administrator of a charter school.

N. "School leader” means a principal or assistant principal employed in a public school.

0. "State agency” means the New Mexico military institute, the New Mexico school for the

blind and visually impaired, the New Mexico school for the deaf, any juvenile detention center or facility
served by the juvenile justice service of the children youth and families department, the New Mexico
youth diagnostic and development center, the Sequoyah adolescent treatment center of the department of
health, Carrie Tingley crippled children's hospital, the New Mexico behavioral health institute at Las
Vegas and any other state agency responsible for educating resident children.

P. "Teacher" means a person who holds a level one, two or three-A license and whose
primary duty is classroom instruction or the supervision, below the school principal level, of an
instructional program or whose duties include curriculum development, peer intervention, peer coaching
or mentoring or serving as a resource teacher for other teachers. "Teacher" shall not include any person
issued a Native American language and culture certificate pursuant to the School Personnel Act [Sections
22-10A-1 to 22-10A-39 NMSA 1978].

[6.69.8.7 NMAC - N, 08-30-12; A, 09-30-13]
Prioriversions: 0823072002 el 2

6.69.8.8 EFFECTIVENESS EVALUATION SYSTEMS:

A. As soon as possible but not later than the commencement of the 2013-2014 school year,
all school districts shall develop and submit to the department for approval and for implementation
during the 2013-2014 school year, an effectiveness evaluation system for measuring performance of
licensed school employees.

B. School districts may continue to use the highly objective uniform statewide standards of
evaluation described in 6.69.4 NMAC for evaluating, promoting, terminating and discharging licensed
school employees for performance during the 2012-2013 school year.

C. Each school district shall report annually to the department the results of its effectiveness
evaluations of its licensed school employees and the alignment of its effectiveness evaluation system
with the three-tiered licensure systern.

D. A teacher and school leader EES shall:

(1) be designed to support effective instruction and student achievement, with the results
used to inform school district and school level improvement plans;

(2) provide appropriate instruments, procedures and criteria and continuous quality
improvement of professional skills, with results used to support the professional development of licensed
school employees;

(3) include a mechanism to examine effectiveness data from multiple sources, which may
include giving parents and students opportunities to provide input into effectiveness evaluations when
appropriate;

(4) identify those teaching fields for which special evaluation procedures and criteria may
be developed in a manner that is consistent and reliable;

(5) include measures of student achievement growth worth 50%, observations worth 25%
and other multiple measures worth 25%, unless otherwise provided for;

(6) differentiate among at least five levels of performance, which include the following:
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(a) exemplary, meets competency;

(b) highly effective, meets competency; -

(c) effective, meets competency;

(d) minimally effective, does not meet competency; and
(e) ineffective, does not meet competency.

E. Teacher and school leader effectiveness evaluation procedures for licensed school
employees shall be based on the performance of students assigned to their classrooms or public schools.
F. Every public school classroom teacher who teaches in a grade or subject that has a

standards-based assessment that would permit the calculation of student achievement growth, must have
an annual effectiveness evaluation, provided that:

(1) each evaluation shall be based on sound educational principles and contemporary
research in effective educational practices; and

(2) the student achievement growth component of a teacher's effectiveness evaluation
shall be based on:

(a) valid and reliable data and indicators of student achievement growth assessed
annually through a combination of 35% standards-based assessment and 15% additional
department-approved assessments, for a total of 50%, provided that this calculation shall not be based
upon a single test score. For the 2013-2014 school year, if at least 45% of the total is based upon
standards-based assessments, student surveys may constitute up to 5%.

(b) assessments that are selected by a school district from a list of options approved
by the department for any subjects and grade levels not measured by state assessments; and

(c) the PED-adopted measure of student achievement growth calculated for all
courses associated with state assessments and for which the school district shall select comparable
measures of student achievement growth for other grades and subjects.

G. Every public school classroom teacher who teaches in a grade or subject that does not
have a standards-based assessment, also must have an annual effectiveness evaluation, provided that:

(1) each evaluation shall be based on sound educational principles and contemporary
research in effective educational practices; and

(2) the student achievement growth component of a teacher's effectiveness evaluation
shall be based on:

(a) valid and reliable data and indicators of student achievement growth assessed
annually on district-selected and department-approved assessments, for a total of 50%. For the
2013-2014 school year, student surveys may constitute up to 5%.

(b) assessments that are selected by a school district from a list of options approved
by the department for any subjects and grade levels not measured by department-approved assessments;
and

(c) the PED-adopted measure of student achievement growth calculated for all
courses associated with department-approved assessments and for which the school district shall select
comparable measures of student achievement growth, and approved by the PED, for other grades and
subjects.

H. An EES shall base at least 25% of the results on data and indicators of instructional
practice for teachers. School leaders shall observe instructional practice of teachers using common
research-based observational protocol approved by the department that correlates observations to
improved student achievement.

I Effectiveness evaluation criteria for evaluating classroom teachers shall include
indicators based on research-based instructional practices as determined by the department.
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J. School districts that receive funding under the Bilingual Multicultural Education Act
[Sections 22-23-1 to 22-23-6 NMSA 1978] or with students possessing limited English proficiency
should ensure that they are doing all they can to carry out all state and federal activities and programs to
assist those student populations.

[6.69.8.8 NMAC - N, 08-30-12; A, 09-30-13]

[The department maintains a list of approved assessment options and effectiveness evaluation
measures and criteria for evaluating classroom teachers on its website, which can be accessed at
http://ped.state.nm.us/ and used by school districts for determining the student achievement
growth component and evaluation criteria in a teacher's effectiveness evaluation.]

6.69.8.9 STUDENT ACHIEVEMENT GROWTH AND STUDENT ASSESSMENT PROGRAMS:
A. School districts shall use the department-adopted student achievement growth measure o
measure the growth in achievement of each student, provided that a school district may request
permission to use a combination of the department-approved achievement growth measure and an
alternative student achievement measure for non-tested subjects and grades which is department

approved.

B. Whenever possible, an EES rating the performance of a classroom teacher shall include
three years or more of student achievement growth data.

C. An EES rating the performance of any teachers who are assigned to courses not

associated with state assessments may, upon request by their school district through the EES approval
process, be permitted to include achievement growth that is demonstrated on state assessments as a
percentage of the overall effectiveness evaluation. If that request is permitted and a percentage applied:

(1) achievement growth on the state assessment shall be based on the students assigned to
the teacher; and

(2) the achievement growth of the teacher's assigned content area, as measured by the
district-selected assessment, shall be the greater percentage.

D. Beginning with school year 2013-2014, if a school district has not implemented
appropriate assessments of courses for classroom teachers nor adopted a comparable measure of student
achievement growth, student achievement growth shall be measured by:

(1) the growth in achievement of the classroom teacher'’s student on state assessments;

(2) the school's A through F letter grade pursuant to 6.19.8 NMAC for courses in which
enrolled students do not take the state assessment, provided that a school district may assign instructional
team student achievement growth to classroom teachers in lieu of using the school grade growth
calculation; or

(3) state-developed end of course examinations or other PED-recommended options.

E. Beginning with the 2013-2014 school year, each school district shall be responsible for
measuring the achievement gains of their students in all subjects and grade levels other than subjects and
grade levels required for the state student achievement testing programs. To accomplish this, each school
district shall administer a student assessment for each course they offer that measures mastery of the
content as described in the state-adopted course description at the necessary level of rigor for the course.
The student assessments may include:

(1) statewide assessments currently administered in mathematics and reading;

(2) other standardized assessments approved by the department, including nationally
recognized standardized assessments;
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(3) industry certification examinations; and
(4) department-approved school district-developed or selected end-of-course assessments.
F. A school district may develop its own assessment that measures student achievement

growth for classroom teachers who do not teach in a standards-based assessment grade or subject,
provided that, it submits the assessment to the department for approval.
[6.69.8.9 NMAC - N, 08-30-12]
[The department maintains a list of approved student achievement growth measures on its
website, which can be accessed at http://ped.state.nm.us/ and used by school districts for
determining the growth in advancement of each student.]

6.69.8.10 EFFECTIVENESS EVALUATIONS OF SCHOOL LEADERS:

A. Every school leader must have an annual effectiveness evaluation, which shall be
conducted by a qualified person and approved by PED.

B. All EES ratings for the performance of a school leader shall be based 50% on the change
in a school's A through F letter grade that has been assigned pursuant to 6.19.8 NMAC, 25% based on the
school's multiple measures and 25% based upon documented fidelity observations of the school leader.

C. The effectiveness evaluation of school leaders shall, whenever possible, include growth
based on three years of data for students assigned to the public school, provided that, the student
achievement growth component of the effectiveness evaluation shall be based on the change in the
school's A through F letter grade pursuant to 6.19.8 NMAC.

[6.69.8.10 NMAC - N, 08-30-12; A, 09-30-13]

[The department maintains a list of leadership standards on its website, which can be accessed at
http://ped.state.nm.us/ and used by school districts in establishing indicators for conducting
effectiveness evaluation of school leaders.]
Brior versions: 98:30-20%

6.69.8.11 EVALUATIONS, REPORTS AND POST-EVALUATION CONFERENCES:

A. During the 2013-2014 school year, every classroom teacher must be observed using one
of the following options, with at least one of the required observations conducted by the school principal
or assistant principal:

(1) three observations conducted by the same approved observer; or

(2) two observations, consisting of one observation by each of two different approved
observers; or

(3) two observations consisting of one observation by an'approved observer and one
observation by a certified observer.

B. During the 2014-2015 school year and during each succeeding school year, every
classroom teacher must be observed using one of the following options, with at least one of the required
observations conducted by the school principal or assistant principal:

(1) three observations conducted by the same certified observer; or
(2) two observations, consisting of one observation by each of two different certified
observers.

C. For the 2014-20135 school year and succeeding school years, districts may propose
alternative plans for observing teachers who have highly effective and exemplary performance ratings.
The plans must be submitted to the PED for approval and must provide that at Jeast one observation is
conducted by the school principal or assistant principal.
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D. An approved or certified observer must use a PED-developed protocol and form that
contains at a minimum the observer's name, the classroom teacher's name, the date, the start and stop
time of the observation, the number of students present, space for subjective and objective observation,
and a total point score for that teacher. An external observer must further:

(1)  complete the written observation of a classroom teacher before leaving the school on
the day of the observation;

(2) agree to maintain confidentiality of the observation and agree not to discuss the
observations with anyone except the principal; and

(3) verify that the observer has not retained or removed a copy of the cbservation or field
notes from school premises.

E. Written feedback from a school leader and an approved or certified observer shall be
provided to an observed classroom teacher within ten calendar days after observation is completed,
which observation can occur over more than one day, provided that a school district's EES permits this.

F. Upon approval by the department, multiple measures adopted by a school district for use
in their EES by the school districts shall constitute 25% of their teacher and school leader EES, provided
that:

(1) the multiple measures align with improved student achievement; and

{2) each school district adopts at least two multiple measures which shall be used
district-wide.

G. The school leader responsible for supervising a licensed school employee shall be the
one who evaluates that employee's performance. The school district's EES:

(1) may provide for the supervisor to consider input from other trained evaluators and
observers provided that they are not also supervised by the supervisor nor are related by blood or
marriage to the supervisor; and

(2) shall provide for contingencies if a supervisor leaves a school district for any reason
prior to completing the required effectiveness evaluations of all teachers within that supervisor's
responsibilities.

H. Every person who evaluates a licensed school employee under this rule shall submit an
original written report to the school district superintendent and an exact copy to the licensed school
employee being evaluated. The effectiveness evaluation shall not be changed once each component is
completed and it has been delivered to either the school district superintendent or the licensed school
employee being evaluated.

1 A licensed school employee rated minimally effective or ineffective may provide a
written statement in response to their effectiveness evaluation and that statement shall become a
permanent attachment to that employee's evaluation file.

J. Every person who rates a licensed school employee minimally effective or ineffective
shall describe in detail the minimally effective or ineffective performance and inform the licensee in
writing;

(1} ofaright to a post-evaluation conference which the evaluator must convene and which
shall occur no later than ten days after the evaluation is completed unless the employee agrees to an
extension;

(2) that during the conference the evaluator will make recommendations to the employee
with respect to specific areas of unsatisfactory performance and provide feedback that lays the initial
framework for an individual professional growth plan,

(3) that the evaluator will provide assistance in helping the employee correct
unsatisfactory performance and that the district will extend strategic support aligned to best practices
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identified by the department to assist the employee to correct unsatisfactory performance;

(4) that if the employee has an employment contract, the employee shall be placed on a
performance growth plan for 90 school days from receipt of the notice of minimally effective or
ineffective performance, provided that:

(a) the 90 days shall not include weekends, school holidays or school vacation
periods, declared snow days, and approved employee leave days;

(b) during the 90 days the licensed school employee shall be observed and evaluated
periodically, that is, more than four times in writing and shall be informed of the results of those
observations; and

(¢) the evaluator shall maintain documentation of having provided assistance and
notification of in-service training opportunities to help correct the performance deficiencies noted of the
licensed school employee; and

(5) that receipt of the notice shall constitute notice of uncorrected unsatisfactory work
performance pursuant to Section 22-10A-3 NMSA 1978 and 6.69.2 NMAC.

K. Within five school days after the expiration of the 90-day performance growth plan, the
evaluator shall determine whether the performance deficiencies have been corrected and forward a
written recommendation to the school district superintendent.

L. Within 10 school days after receipt of that written recommendation, the school district
superintendent shall in writing notify the licensed school employee who has an employment contract with
the school district whether the performance deficiencies have been satisfactorily corrected. A copy of the
evaluator's recommendation shall accompany that notice.

M. If satisfactory progress has not been made, the Iocal superintendent shall determine
whether to discharge or terminate the employee pursuant to Sections 22-10A-27 or 22-10A-24, NMSA
1978.

N. An employee who has been placed on a 90-day performance growth plan because of
minimally effective or ineffective performance and who has not been employed by a school district for
three consecutive years, shall have no reasonable expectation of continued employment beyond the end
of the contract year by reason of being on a growth plan.

0. The school district superintendent shall provide written notice to the educator quality
division of the department of the name and licensure file number of all licensed school employees who
have received two consecutive minimally effective or ineffective performance ratings and who have been
given a written notice of proposed discharge or of proposed termination, or who have resigned their
employment after receiving either of these ratings.
{6.69.8.11 NMAC - N, 08-30-12; A, 09-30-13]
2 15 0

6.69.8.12 APPEAIL OF EFFECTIVENESS EVALUATIONS: ‘

A A school district shall adopt procedures for permitting expedited review for the purpose
of a licensed school employee requesting an exemption from being rated during a given school year
under the school district's EES based only upon extraordinary circumstances.

B. The procedures shall require a written appeal to be submitted to the appellate reviewer
within no more than 15 calendar days of receipt of a written notice that the licensed employee's
performances deficiencies have not been satisfactorily corrected.

C. Appeals shall be received in a manner that permits verification of the date of receipt.

D. The person who evaluated the licensed school employee shall not be same person who
receives and determines the appeal.
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E. An exemption from the provisions of this rule can only be granted for one school year
based upon extraordinary circumstances, which shall consist of:

(1) alicensed school employee's not having performed services during an entire school
year, excluding days out for approved leave and school holidays or closure days, for reasons beyond the
employee's control;

(2) alicensed school employee's not being able to perform services for extended periods
during a school year due to documented medical reasons of the employee or of the employee's spouse,
live-in partner or a child;

(3) alicensed school employee's not being able to perform services for extended periods
during a school year due to the death of the employee's spouse, live-in partner or a child; or

(4) alicensed school employee's not having been afforded a full 90 days to demonstrate
growth in performance for any reason including the employee's own illness, provided that it shall be the
employee's burden to provide verification of not being afforded the full 90 days.

F. All decisions on appeals rendered under this section shall be final and not further
reviewable by anyone else at the school district or by the PED.
[6.69.8.12 NMAC - N, 08-30-12]

6.69.8.13 TEACHERS AND ADMINISTRATORS IN NON-PUBLIC SCHOOLS:

A. Only licensed teachers and school leaders employed in schools subject to the A-B-C-D-F
Schools Rating Act [Sections 22-2E-1 to 22-2E-4 NMSA 1978] shall be governed by any requirement or
provision of this rule.

B. Specifically, neither licensed teachers nor administrators employed in private schools,
BIE schools or state agencies shall be governed by any requirement or provision of this rule.

[6.69.8.13 NMAC - N, 08-30-12]

HISTORY OF 6.69.8 NMAC: [Reserved]
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__'El‘emen't :

) IEP Goals when serwng Students Wrth Drsabmtres

ATTACHMENT 3

Revised NMTEACH Rubric Domains

The teacher’s lesson plans and resulting lessons dlsplay
 Jittle knowledge of the content area;

minimal or no alignment to NM-adopted standards;
minimal or no evidence of instructional strategies to address the needs of all studs
minimal or no evidence of differentiated instruction addressing the needs of a
no |EP goals for Present Levels of Performance.

Level of Performance

-The teacher’s Iesson plans and resultmg Iessons dlsplay

The teacher’s Iesson plans and resulting lessons:

» develop instruction which reflects solid knowledge of the content academic language demands at a grade-
appropriate level;

» are directly aligned to all NM-adopted standards;

correlate the IEP objectwes wsth Iesson plans when appllcable _______
. '|ncorporate research and resources related toall NM:- adopted standards and evrdence based specuallzed
"'|nstructron accordmg to the IEP when appllcab!e : TR ST

NMTEACH Domain 1: Planning and Preparation DRAFT




Present Levels of Performance, as applicable;
= learning activities that are not suitable and/or are not research-based;
= no variety of learning strategies and no individual student supports;

ime allbcat:ons for Iearnlng actl_ it
The teacher’s lesson plans contam.

Performance as applicable;
® Learning activities that are suitable and
* Avariety of learning strategies and indiv
» time allocations for learning activities whi
= |earning activities which are differentiated
* learning activities which create explicit conne

learners; e
= opportunities for all st 2 ici i grouping;

tructured to progressively develop students’ cognitive

Level of Performance

for, engaging all students, which includes recognizing and building upon the students’ linguistic and cultural assets;
= designs learning activities with various instructional groups based on instructional/IEP goals while permitting
student choice;
= engages in opportunities to support and mentor colleagues by identifying and sharing knowledge, information,
and strategies for designing learning activities for diverse learners that are aligned with school and district goals
and connect to other disciplines.

NMTEACH Domain 1: Planning and Preparation DRAFT



The teacher s Iesson plans (and IEP goals, if appllcable) contaln Iearnlng outcomes t!
= are not aligned with all NM-adopted standards and the IEP goals for Present Levels.of Performance as applicable;
* have low expectations;

= have a lack of conceptual understanding for students;
= are not grade level appropriate;

+ are not clearly written;

- do not include viable methods of assessment

The teacher s Iesson plans contain mstruct
e are aligned with all NM-adopted standafy
* are explicitly stated as measureable and
= allow for progress monitoring at least eve
s astablish instructional processes and activi
« address the language demands of the conte
= are aligned to instructio
» inform students of theﬂ{

Level of Performance

igh v ef-fer.twe, the teacher Ieader'

] erstandlng of all grade-level, NM-adopted standards and |EP goals when supporting
Students With Disa
ensures all studen

NMTEACH Domain 1: Planning and Preparation DRAFT




- E.emén:t--

SR and IEP Gools when serving Students With Disabilities.:

The teacher demonstrates little or no familiarity wrth resources to enhance thenr ow
teaching, or to use with students who demonstrate need.

ntary materials, to enhance content

railable through the school, district,
en appropriate;

«} to address students’ individual
age proficiency as necessary.

using resources and supplementary materials which may inclu
community and/or on the internet in the language(s) of the stud
e using information and strategies obtaine
learning needs, style, rate and level of ¢

.. ;seekmg out and using resources avallable bevond school and d|stnct mc[udmg those from professmnal
-organlzatrons, the internet, and/or wrthm the communlty, o enhance content knowledge and to use |n teachlng

Level of Performance

E.prof‘mency,
_creatlng Iessons that reduce barrlers optlm:ze fevels of challenge and support meet the needs of aEE Iearners and -

= provides and traln
. plans for collabora

NMTEACH Domain 1: Planning and Preparation DRAFT




“Element

Level of Performance

FisS

The teacher demonstrates.
» |ittle or no knowledge of

students’ backgrounds, cultures, skills, academic lang evelopment, interests,
t areas and behavioral issues;

tiate instruction;

e provides moderate evide

when supporting English

using ACCESS scores for ELL students”

nce of usmgr'

Learners-

- provades strong ewdence

. .lncludes students in the pEannmg of cultura]!y sensmve strateg:es mto mstructlonal practlce

of using student achievement data to differentiate instruction. This may include usmg .

ACCESS scores for ELL students to dlfferentlate mstructlon accordlng to Engilsh Ianguage prof“ iciency levels when
' supportlng Enghsh Learners and progress monltorlng, =

learning need
linguistically d
= provides trainin
diverse studen

ividual stidents that may include strategies to engage and support culturally and
students;
olleagues on best practice strategies to engage and support culturally and linguistically

NMTEACH Domain 1: Planning and Preparation DRAFT




-+ Designing Student Assessment e
hat _Ievel has the teacher ncorporated format_l_ve as

“Note: Any reference to alfstﬂdents includes cu!tum!!y and n'mgurst.'caﬂy drverse, Enghsh Learners, and Students WJth Drsabrhtres >
Note: Any reference to NM- Adopted Stand rd$ includes the 2012 ﬂmp.r f’c ion of W!DA ELD Standards when serwng ELL students L
" anid IEP Gogls when serving Studénts With: Disabilities, : S . i SR T e

Level of Performance

The teacher:

* plans for assessing student |earning with little or no clear criteria aligned to |nstr
adopted standards, to IEP goals as applicable, or to other student needs;

» demonstrates minimal or no knowledge of assessment strategies;

= provides little or no direction to students on how they will be assessed,

val outcomes, to all NM-

The teaehe_r' :

 plans for: assessmg student Iearmng wnth some cr[tena allgned to anstructlonai outcomes and to some NM adopted :
standards is partlally ahgned to IEP goals and mlnlmally addresses other student needs : -

F'outcomes, to all NM-adopted standards,
ent needs;

provide feedback to accelerate stude
= yses formative assessments that exp

&s sponsor teacher with student progress when applicable;
vhich may include academic achievement, English language
etc. to monitor student understanding during the lesson.

training and implementation of systems for understanding and using student assessment
:SS for ELL students data, when applicable;
lleagues to develop strategies to take language proficiency into account when assessing

' Notes:

NMTEACH Domain 1: Planning and Preparation DRAFT




Classroom interactions between the téacher and students, an
students’ cultural backgrounds, and may include the following:
s sarcasm;

s put-downs;
. confllct

students, are inappropriate or insensitive to

Classroom mteractlons, between te
« exhibit poiiteness and respect;

« create and maintain an environment iniw
are respected;

interactions.

rt and mentor colleagues by sharing knowledge, information, and strategies for
learning for all students that is aligned with school and district goals, and which

NMTEACH Domain 2: Creating an Environment for Learning DRAFT



The teacher organizes the classroom in such a way that:

« itis potentially unsafe;

« students do not have access to learning or materials;

e it lacks alignment between the environment and the lesson’

The teacher orgamzes the classroom in such a way th;
essential learning is accessible to all students;

Level of Performance

visuals, graphics, ang
prowdes techmque

organizing physi
technology, etc.

NMTEACH Domain 2: Creating an Environment for Learning DRAFT



Level of Performance

The classroom culture is characterized by:
« a negative culture for learning including a low teacher commit
+ |low expectations for student achievement and engagem
« little or no student effort.

t to the subject;

norms and participant structures that:
flexible student groups student prese

* engages in opportunit
establishing a culture

NMTEACH Domain 2: Creating an Environment for Learning DRAFT




Level of Performance

A majority of Instructional time is lost due to:
inefficient classroom routines;
inefficient procedures for transition;
inefficient use of supplies and rmaterials;
use of developmentally inappropriate procedures.

modifying speech and wait time to en
¢ routines and procedures that are des

ership of sc¢hdol-wide operations;
lents in creating classroom procedures which are culturally and linguistically

NMTEACH Domain 2: Creating an Environment for Learning DRAFT
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lack of a plan for student behavior or classroom management;

little or no teacher monitoring of student behavior;

responses to student mishehavior are repressive or dlsresp student dignity;

tack of awareness of, or no implementation of, student Fu n Behavioral Assessment (FBA) or Behavioral
Improvement Plan (DIP) when applicable.

The teacher de5|gns standards of con
» are supported by an effective stude

cooperation;
® are communicatedfg
= ensure responsestosh

Level of Performance

3 creates opportumt:es for students to Iead the tmplementat:on of the student beha\rlor management plan, ' g
prOVldes ewdence of students partmpat:on :n sett:ng conduct standards and monltormg thelr own behawor,

engages actively in't I g of schogl-wide student behavior;

* models and facilitaté?p behawor for stakeholders, including families, colleagues, and community members;

* engagesin opportunitie\g‘f fupport and mentor colleagues by sharing knowledge, information, and strategies for
managing student behavior that are aligned with school and district goals;

& monitors student behavior preventively, so students are successful in all settings due to teacher partnering with
colleagues in understanding and implementing the FBA/BIP when applicable.

NMTEACH Dormnain 2: Creating an Environment for Learning DRAFT
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X _Element- :

Level of Performance

Commumcatmg wuth Students ina Manner that is Approprlate to the

ir Cultu ancl_ Level of Development

- and IEP Goals when serwng Students With Disabilities.

The communication and delivery of expectations for learning, dlrectluns, procedures, and explanatlons of content
are not present, or are unclear and/or confusing to students.

are. ||m|ted vague, and/or Iack c!arlty § ‘

: The communication and dehvery of expectatlons earning, directions, procedtires, and explanations of content

with students include the following: '
¢ desired learning outcomes, such as content and lang
lesson cycle; ,
use of clear communication andar: arning outcomes are tunderstandable, including
tudents by using multiple strategies e.g. wait time,

respecting the culture \Fanguage and level of development of the student;

» engages in opportunities to support and mentor colleagues and community members by sharing knowledge,
information, and strategies for communicating with students in a manner that is appropriate to their culture and
level of cognitive development.

NMTEACH Domain 3: Teaching for Learning DRAFT
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Element

and IE P Goals when’ serwng Students With- D:sab.u'mes
The teacher’s questioning techniques:
» do not allow far interaction between teacher and student or student-to-student;
do not use scaffolds as appropriate for the developmental, cognitive and/or linguistic needs of the student;

* are not aligned to content and provide no opportunity for studel
+ use low-level or inappropriate questions;
eI|<:|t Ilmlted student partu:lpation and rec:tatlon rather t

gagement;

and student and student-to-student;
d LTguistic needs of the student;

» use scaffolds as appropriate for the
s use pre-planned questlons or tasks;
* use systemns that
and academlc la

udlng kinesthetic or visual representation, dependmg on their
roflmency

. r's questioning technlqueS° ol
- allow cons:stent anaiyt[cal and collaboratwe approaches ta’ understandmg, N
scaffold féra deep! understanding of concepts sing acadéfh” language; 5

create opportunltles for student-led dlscussmn and debate of key conceptsﬂ '

Level of Performance

In addltlon to the in
» are shared with colleagtigs in mentoring and support contexts;
* are shared with parents and community members.

NMTEACH Domain 3: Teaching for Learning DRAFT
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Level of Performance

Activities, assignments, materials, pacing and grouping of students are mappropnate to the Iearnmg outcomes,
language proficiency levels, and applicable IEP goals, resulting in low student engagement.

Actwntles, assugnments, matenals, pacmg and grouplng of students are fuIIy approprlate to the Iearnlng outcomes,

language proficiency levels, and applicable IEP goals, resulting in good student engagement:

the teacher explicitly connects the lesson to prior understanding and student background experience;

the lesson supports active engagement of all students and maintains an awareness of the effective amount of
student talk vs. teacher talk;

the teacher delivers lessons coherently with attention to scaffolding, pacing, sequencing, flexible grouping, student
reflection, and closure;

the teacher incorporates cognitive, developmental, linguistic, and cultural experiences to support learning;

the teacher assesses student engagement and understanding, and adapts methods for improved learning when
needed:

« students are strategically grouped to provide opportunities to practice speaking, reading, writing, and listening
based on their instructional needs.

In addltlon to the lndlcators for effectlve, actnntles, assngnments, matenals, pacmg and groupmg of students are

the teacher consustently S55E556S student engagement and understandmg, and :mmedlately adapts methods for i
. lmproved [earnlng when needed S : : : R

' In addition to the |nd|cators for hlghly effectlve, the teacher Ieader'

« uses data to support and guide student engagement and Is able to demonstrate to colleagues and community
members how this works;

» creates opportunities to support and mentor colleagues by sharing knowledge, information, and strategies for
engaging students in their learning.

NMTEACH Domain 3: Teaching for Learning DRAFT
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Level of Performance
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students and IEP Goals whern serving Students With Disabilities.

& Assessments are infrequently used in instruction, and:

= are rarely monitored by the teacher for student progress or { r-feedback;
» students are rarely informed of assessment criteria.

Assessments are consnstently used to mform |nstruc

= contain clear performance criteri
align to the learning outcomes;

n 'ahd peer assessm ent

- :systematlcaﬂy gather and use assessment data to inform and gwde |nstruct|on

< gnstre that students cai artlculate thew Eevel of performance using the Crltena and scon
pro\”ded ...............

In addition to the reqmrements for hlghly effectwe, the teacher Ieader'
» creates opportunities to support and mentor colleagues by sharing knowledge, informaticon, and strategies for
assessment and instruction;
* |leads, directs, or instructs colleagues and/or community members in how to use assessment techniques
effectively.

NMTEACH Domain 3: Teaching for Learning DRAFT
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NMTEACH 3E Demonstratmg Flex|b|I|ty and Responsweness

and IEP Goals when & serwng Students With Drsabmt.'es

The teacher:
= disregards students’ learning needs;
= adheres fo the instructional plan, even when a change would

= reflects cn;&c
instruction;

students’ cultures, ex es and level of development;

* engagesin opportunltleS-to support and mentor colleagues by sharing knowledge, information, and strategies for
demonstrating flexibility and responsiveness;

= creates opportunities for colleagues and/or community members to enhance their depth of knowledge regarding
flexlble teaching and responsweness

NMTEACH Domain 3: Teaching for Learning DRAFT
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Domain 4: Professionalism

Element

NMTEACH 4A; Communicating with Families

* How well does the teacher engage families in the instructional program?

= To what level is the teacher’s communication (both formal and informal) with families frequent and culturally
appropriate?

Note: Any reference to “all students” includes culturally and linguistically diverse students, English Learners, and Students With
Disabilities.

Note: Any reference to NM Adepted Standards includes the 2012 Amplification of WIDA ELD Stondards when serving ELL students
and IEP Goals when serving Students With Disabilities.

The teacher:

= rarely or does not adhere to the district’s/school’s requirements for communicating with familles;

= provides [ittle or no information to families about the instructional program, the IEP goals {academic and/or
behavioral) as applicable, and/or progress toward goals for all students;

= rarely or does not respond to family concerns;

= displays occasional |nsen5|t1wty io cultural norms.

‘The. teacher.

The teacher:
o fully adheres to the district’s/schogf’
= conducts effective communications
including the ACCESS for ELL Parent
communications,

ting with families;
ppropriate school programs and student progress,
cable, and effectively responds to home-to-school

written |EP when s
possible.

Level of Performance

In additlon to the mdlcators to be effectlve, the teacher'

= works with school and

centered policies;

* particlpates with colleagues to create family-school partnerships, which include families as participants in school

decisions, and develops parent leaders and representatives which may include PTA, PTO, PTSA, PTS0, PAC or other

organizations;

= assists in facilitating and/or designing workshops and opportunities for parents to learn more about supporting

their children as learners, publishes accurate information in the newsletter and on the website in multiple

languages, as needed, or reaches out to families in community activities when appropriate (e.g. feast day,

community meetings, chapter house meetings, etc.);

= ongages in opportunities to support and mentor colleagues by sharing knowledge, information, and strategies for
communicating with families.

NMTEACH Domain 4: Professionalism DRAFT
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Domain 4: Professionalism

NMTEACH 4B: Participating in a Professional Community

* How willing and commiitted is the teacher to participate in the professional community?

* How collegial and productive are the teacher’s relationships with her/his colleagues?

Element | yore: Any reference to “all students” includes cufturally and linguistically diverse students, English Learners, and Students With
Disabilities.

Note: Any reference to NM Adopted Standords includes the 2012 Ampiification of WIDA ELD Standards when serving ELL students
and IEP Goals when serving Students With Disobilities.”

The teacher:
= avoids participation in a professional community or in school and district events and projects;
» demonstrates relationships with colleagues which are negative and/or unprofessional.

personnel as applicable (e.g. strength
goals, etc. ),

Level of Performance

ive, the teachear Ieader

ch, leads study groups or professional development, and identifies effective
5implemen‘catic\n;

rt and mentor colleagues by sharing knowledge, information, and strategies for
essional community;

roductive interactions between colleagues and within the school cormmunity.

participating effectively:i
= actively promotes posit

NMTEACH Domain 4: Professionalism DRAFT
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Domain 4: Professionalism

NMTEACH 4C: Reflecting on Teaching

= How detailed, accurate, and thoughtful is the teacher’s reflection on her/his instructional practices?

Note: Any reference to “oll students” includes culturally and linguistically diverse students, English Learners, and Students With

Element Disabilities.

Note: Any reference to NM Adopted Standards includes the 2012 Amplification of WIDA ELD Standards when serving ELL students
and {EP Goals when serving Students With Disabilities.”

The teacher:

= . . . . .
e  rarely or never accurately assesses the effectiveness of his/her instructional practices;
 lacks an awareness of how instructional practices can be improved;
= rarely or never uses data to reflect on his/her instructional practices
: :.Theteacher' Ll . . S : . S o L L i
T2 prowdes a partlally accurate and object:ve descr:ptlon of :nstructlonal practlces W|th some e\ndence
= h lmproved
hE

The teacher . :
= provides an accurate and objective description g et i i ic evidence, e.g. progress
monitoring within evidence-based specialized in
* provides specific suggestions as to how instructional'practi ightbei on students’ progress and
use of assessment data. h

Level of Performance

: monltormg wuthm ewdence-based speclailzed mstructlon, _ i
= * draws from an extensive repert01re of instructional practices in support of aII students, "
= suggests altematlve mstructlonal pract:ces and pred tcts the Ilkely sucéess of each
[N}

E

i3

0

- Notes::

NMTEACH Domain 4: Professionalism DRAFT
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Domain 4: Professionalism

Element

Level of Performance

NMTEACH 4D: Demonstrating Professionalism

« How high are the teacher’s professional standards and practices?

= To what level is the teacher willing to comply with district and school rules and regulations?

Note: Any reference to “all students” includes culturally and linguistically diverse students, English Learners, and Students With
Disabilities.

Note: Any reference to NM Adopted Standards includes the 2012 Amplification of WIDA ELD Standards when serving ELL students
and [EP Goals when serving Students With Disabilities.

The teacher:

= displays a lack of professionalism hased on self-serving interests;

= instigates or contributes to practices that are negative and/or harmful to students or colleagues;

= rarely or fails to comply with district/school regulations and timelines;

e contributes to school practices that do not support all students and‘f'
community.

oals and mission of the learning

Iearnmg commumty ......

The teacher.

= displays a high level of professionalis
students;

* promotes a positive worklng/learnlng en

assmts in demgnmg school practlces whlch honor all students and the goals and mission of the Iearnlng communlty,_
"models advocacy for aII students and mstructs aII students in self~advocaw sk|[Is, makmg part[cular effort to

proactively seeks
adults and students;
demonstrates and shares extensive current knowledge of applicable laws, policies, regulations, and procedures;
creates systems to promote a culture of professionalism that supports the school community;

engages in opportunities to support and mentor colleagues by sharing knowledge, information, and strategies to
demonstrate professionalism in the school community.

Notes:

NMTEACH Domain 4: Professionalism DRAFT
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Domain 4: Professionalism

NMTEACH 4E: Growing and Developing Professionally
* To what level does the teacher seek out, implement, and share profassional learning?

* How well does the teacher utilize feedback?

Element Note: Any reference to “olf students” includes culturally and linguistically diverse students, English Learners, and Students With

Level of Performance

Disabilities
Note: Any reference to NM Adopted Standards includes the 2012 Amplification of WIDA ELD Standards when serving ELL students
and IEP Goals when serving Students With Disabilities.

The teacher:

= rarely or does not participate in professional development activities;

* makes no effort to share knowledge with colleagues;

* demonstrates resistance to feedback from supervisors and/or colleagues.

* participate mlmmally in professuonal development aCthItIES that are convement and/or are reqwred
makes I|m|ted attempts to share knowledge with coEleagues f; TR AR LR :

actwely pursues professnonal development oppor’cunltres S o : E:
|n|t|ates actwltres to share expertlse W1th others mclucllng ewdence-besed |nstruct|on,

\}the teacher leader.
‘choo[ community;

NMTEACH Domain 4: Professionalism DRAFT
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Domain 4: Professionalism

NMTEACH 4F: Maintaining Accurate Records

* How efficient and accurate are the teacher’s record-keeping systems?

Note: Any reference to “all students” includes culturally and linguistically diverse students, English Learners, and Students With

Element Disabilities

Note: Any reference to NM Adopted Standards includes the 2012 Amplification of WIDA ELD Standards when serving ELL students
and IEP Goals when serving Students With Disabilfities.”

The teacher:
= does not have a record-keeping system in place for instructional and non-instructional records;
= has a system in place, but it is in disarray and therefore, non-functional;

= maintains recerds containing inaccurate information.

has a rudlmentary and partlaily complete record keep[ng system' or lnstruct[onal and non mstructlonal records,

The teacher.
+ maintains an efficient system for both instructi
of current |IEP objectives, as applicable;

ensures that the grading, assessment
language |learning goals;
assists with pre-referr;

In addition to the requirenients to be effective, the teacher: . : : A
supports students to efﬁcnently mamtam personal mstructmnal and non mstructlona[ recordS' '.

Level of Performance

NMTEACH Domain 4: Professionalism DRAFT
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ATTACHMENT 4

Graduated Considerations

Student achievement data is the building block for a Teacher Value Added Score (VAS). As explained in our
VAM presentation, this score is derived from an aggregate of the Student Achievement VAM. Reliable
VAS will contain at least three years of student achievement data. Until a teacher has 3 years of VAS, teachers
will be scored using Graduated Considerations.

Graduated Considerations serve two purposes: one, to recognize that new teachers are developing
skills over the first few years; and two, to provide veteran teachers an opportunity to hone their
instruction as they embrace more rigorous academic standards. Graduated Considerations are applied
independently to two separate assessment categories and are in affect for 3 testing occasions {e.g.
three years of SBA data, or two years of EoC data).

Graduated Considerations redistributes the points for the Improved Student Achievement portion of NMTEACH
Educator Effectiveness System based on how many years of data are available for the teacher and the number
of student achievement measures chosen at the district level. To determine the available student achievement
points for your evaluation reference the tables below. Identify the number of student achievement
measures your district has chosen for your teacher group and then find the row and column that
corresponds to how many years of complete data you have in each measure to determine the points
available for your evaluation. These tables apply equally to all teacher groups.

The column labeled Teacher Tag in the tables below corresponds to the teacher tag label in the District
Educator Effectiveness Summative Report. This tag identifies the Graduated Consideration calculation
applied to your evaluation.

One Student Achievement Measure (e.g. only SBA, only EoC, etc.)

Bednii  PossiblePointsbyCategory - o0
1. Measure'l Observation | Domainsland4 | Locally Chosen
" Points Multiple Measures
L1000 50 30 20
100 30 20
100 80 20

With either one or two years of VAS, the remaining Student Achievement Points have been moved to
Observations. With zero years of VAS, the Student Achievement Points are evenly split between
Observations and Domains 1 and 4. Aggregate Measures of Student Achievement® are automatically
applied at full point count.



Graduated Considerations

ST

Two Student Achievement M

easures {e.g. SBA35% an

d EoC 15%})

Catepo

vearsof vas | et -
; 4 Observation | Multiple Measurss

50 5t}

[ 50

G5 65

| Observation

Multiple Measures

85 50
100 50
100 65

‘Measure 2’

‘Measure 1 Points | |

5’| Observation

Multiple Measures

ileiYears

230 85 85
100 85
100 100

* Aggregate Measure of Student Achievement: Content Level VAM, Grade Level VAM, Q1 Student Growth, any Subgroup

Student Growth.




ATTACHMENT 5

NMTEACK™  District Educator Effectiveness Summative Teacher's Report 2014-2015
JOHN G KEATING 123 Effective
Overall Score out of 200 Effectiveness Level
Group: A - SBA License Number: 317147 ALAMOGORDO District
Level: High School Graduated Considerations: 6 ACADEMY DEL SOL ALT. School
Educator Effectiveness Plan Totals Teacher | District | State Medians
Category Measure Possible Your Points Maximum Points: 200
Points Earned '
200
Student SBA 70.00 37.07 180
AT Discovery 0.00 1601 130
b 123 447
120
Subtotal 70.00 37.07 100
Observation | Domain 2&3 65.00 39.65 801
60
40
20
Subtotal 65.00 39.65 o
Multiple Domain 1&4 39.00 24.05 mm YOUR Points Earned
Measures Student mm ALAMOGORDO Median
Survey 26.00 2258 STATE POINTS Median
Subtotal  65.00 46.63  NextSteps
Total
Evaluation 200.00 123.35

Exemplary 173 through 200

Highly Effective 146 through 172

Effective 119 through 145

Minimally Effective 92 through 118
Ineffective 91 or less

Principal Signature Date

Teacher Signature Date

(Signing this document does not signify that you agree with this evaluation.)

This report contains the data collected by local administrators pursuant to the NMTEACH Educator Effectiveness System framework as adopted by the School
or District, and received by PED by April 15, 2015.
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NMTEACK™  District Educator Effectiveness Summative Teacher's Report 2014-2015

Student Achievement Course Groups Value Added Scores (VAS)

2012 2013 2014 Total
Course Group Number of VAS Number of VAS Number of VAS @ Students VAS Score
Students Students Students
PreAlgebra 16 -0.360 12 -0.070 28 -0.2357
Algebra 12 0.660 18 -0.430 16 0.740 46 0.2613
Totals: 12 1.32 34 -0.80 28 0.80 74 0.07000

To what degree are your students making a year’s worth of achievement growth in a year’'s worth of time?

If VASis lessthanO If VAS =0 If VAS is greater than O
Your students made less Your students made Your students made more
than one year's growth in one one year's growth in than one year's growth in one
year's time. one year's time. year's time.

-« >»
LESS EFFECTIVE EFFECTIVE MORE EFFECTIVE

The table above displays your Value Added Scores (VAS) for each course group in each year that you were teaching. Your
overall VAS score is [VAS Score]. It is an overall measure of how much growth the students in your classes have made in
comparison to students across the state with similar academic backgrounds. More detailed information about VAS
calculations is available at: http://VASscorevvideo.com

Prior Achievement Compared to Growth

3.
2.5 u
27
1.5 =
1 ]
0.5 =
0 . -
.05 [ ]
Oj, - . - [ -
-1.5
2
-2.5 ]
-3

Growth
]
| |

0 10 20 30 40 50 60 70 80

Prior Achievement

To what degree are you helping all of your students grow?

Each point in the scatterplot represents one of your students for whom data is available and connected to you as their teacher. If
your students are clustered on the green zero horizontal line, then they have made one year's growth in one year's time. If they
fall above the line, they are growing more than expected. Students below the line are not progressing as expected.

The Prior Achievement horizontal axis shows their SBA score from the previous year. The vertical Growth axis shows their
variation from the average for other students in the State with the same achievement. For example, a student with a growth of 1,
has a current year score that is one standard deviation above the average value of all New Mexico students with the same prior
achievement.
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NMTEACK™  District Educator Effectiveness Summative Teacher's Report 2014-2015

Observations & Multiple Measures - JOHN KEATING

Domain 1 - Preparation & Planning
Domain 4 - Professionalism (Max: 60)

Domain 2 - Creating an Environment for Learning
Domain 3 - Teaching for Learning (Max: 50)

mm YOUR Points mm ALAMOGORDO mm YOUR Points mm ALAMOGORDO

mm ACADEMY DEL SOL ALT. State mm ACADEMY DEL SOL ALT. State
60 50
50
37 38.56 37.58 37.58 40 305 31.68 3009 3343
40
30
30
o 20
10 10
0 0

Are your classroom and professional practices in and out of the classroom yielding high observation scores?

The bar charts above show your average raw scores on your observations for Domains 2 & 3 and Domains 1 & 4 in
comparison to your school, your district, and the state. To see how these raw scores are converted to the scores you see as
part of your summative score on Page 1, please visit http://observationvideo.com for an informational video. You can view
your raw scores through the TeachScape Portal.

Strengths and Improvement Areas

Domain 1 - Preparation & Planning Domain 2 - Creating Environment for Learning

5 1D 1F 5 2C
4 1C 4 2B
3 1B 3 2A
2 1A
1 2 2E
0 1
0
1A - Demonstrating Knowledge of Content
1B - Designing Coherent Instruction 2A - Create Respect and Rapport
1C - Setting Instructional Outcomes 2B - Create Environment for Learning
1D -Demonstrating Knowledge of Resources 2C - Establish a Culture for Learning
mm 1E - Demonstrating Knowledge of Students mmm 2D - Managing Classroom Procedures
1F - Designing Student Assessment 2E - Managing Student Behavior
Domain 4 - Professionalism Domain 3 - Teaching for Learning
5 4A 4F 5
4 4 i . P =
3 4C 3 3E
2 4E
1 2 3D
0 1
0
4A - Communicating With Families
B 4B - Participating in a Professional Community 3A - Communication with Students
4C - Reflecting on Teaching mmm 3B - Using Question and Discussion Techniques

4D -Demonstrating Professionalism
4E - Growing and Developing Professionally

3C - Engaging Students in Learning
3D - Assessment in Instruction

4F - Maintaining Accurate Records 3E - Demonstrating Flexibility and Resposiveness

These four Domain charts illustrate your average observation score (Max: 5 each) for each of the elements within the
Domain. Go to http://ped.state.nm.us/ped/NMTeach_Toolbox.html - Teacher Rubric Domainl 1 through 4.
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NMTEACH

Attendance

Your Absences Compared to School, District
and State Averages

10,

8.0
8. 7.5

6.5
6 53

Days Absent

mm YOUR Absences
ACADEMY DEL SOL ALT.
mm ALAMOGORDO
New Mexico State Average

To what extent is your attendance impacting your
overall performance?

The bar chart above displays your absences
compared to your school, your district, and the state
averages. To understand how your raw attendance is
converted to the attendance score you see as part of
your summative score on Page 1, please visit
http://attendancevideo.com for an informational video.

To see the business rules that determines which
absences count toward this evaluation measure, visit
ped.state.nm.us/ped/NMTeach-FAQ.html.

Page 4 of 5
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District Educator Effectiveness Summative Teacher's Report 2014-2015

Survey Parent / Student Responses

%ﬁg' Rubric Never | Hardly Some- | Usually = Almost = Always

Alignment Ever times Always
1 1C&2C 2% 0% 0% 6 % 16 % 76 %
2 3D 2% 0% 8 % 14 % 18 % 59 %

3 IE&4F 2% 0% 0% 14% 18%  67%
4 3D&4A 2% 0% 6 % 14%  18%  61%
5 2D&4AA 2% 0% 6 % 20%  12% 61 %
6 2A&4AA 2% 0% 0% 16% 18%  65%
7 AA & AF 2% 2% 6 % 10%  14% 67%

8 2E&4A 4% 2% 8 % 10 % 18 % 59 %

9 1IE&2A 2% 0% 0 % 6 % 4% -

10 2C&4A 4% 2% 6 % 14 % 22 % 53 %

To what extent do <students>/ <parents> perceive that
you are maximizing their opportunities to learn the course
materials?

The table above shows the breakdown of responses to the
survey that was given to your <students>/
<parentsofstudents>. For each question, it is better to have a
higher percentage of “always” responses. The second column
shows which Observation Rubric elements align to the survey
guestions.

To see the survey questions as well as how your student
survey responses are converted to the student survey score
you see as part of your summative score on Page 1, please
visit http://surveyvideo.com for an informational video.

JOHN KEATING Summative Report 2014-2015



NMTEACH™  District Educator Effectiveness Summative Teacher's Report 2014-2015

Glossary of Terms

Effectiveness Levels:

Exemplary 173 through 200

Highly Effective 146 through 172

Effective 119 through 145

Minimally Effective 92 through 118
Ineffective 91 or less

Group: Your group is determined based on what student achievement measures are available for
the classes you teach.

« Group A Teachers teach grades and/or subjects that can be meaningfully linked to the SBA
« Group B Teachers teach grades and/or subjects that cannot be meaningfully linked to the SBA
« Group C Teachers teach grades K, 1, and 2

Level: Your level is determined based on the grade level that you teach:

» Elementary
« Middle School
» High School

Graduated Considerations: Graduated Considerations redistributes the points for the Student
Achievement portion of the NMTEACH Educator Effectiveness System based on how many years of
data are available for the teacher and the number of student achievement measures chosen at the
District level.

To see how your Graduated Considerations (or Tags) are determined, visit:

http://ped.state.nm.us/ped/NMTeachDocs/Toolbox/Grad%20Cons%20Table%20with%20Tags2014-
201 7final.pdf.

District Plan: W.ithin the framework provided by NMTEACH, each District had the opportunity to
submit a custom Educator Effectiveness Plan, tailored to their school community’s needs. If a
District did not choose to submit an evaluation plan, the State plan is used.

To view your District’s or Charter School's plan, visit:

http://ped.state.nm.us/ped/NMTeach_EvaluationPlanPDFs.html.

To view informational videos about each of the measures that are included in your evaluation, visit:
(tbd)
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