
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
July 10, 2013 
 
 
MEMORANDUM 
 
TO: Legislative Education Study Committee 
 
FR: LaNysha Adams 
 
RE: STAFF REPORT:  NATIONAL COUNCIL ON TEACHER QUALITY (NCTQ), 

TEACHER PREP REVIEW 2013 REPORT  
 
 
INTRODUCTION 
 
On June 18, 2013, the National Council on Teacher Quality (NCTQ) and U.S. News & World 
Report released Teacher Prep Review:  A Review of the Nation’s Teacher Preparation 
Programs, 2013.  NCTQ’s Teacher Prep Review provides data on 2,420 elementary, secondary, 
and a limited number of special education programs in 1,130 institutions of higher education in 
all 50 states and the District of Columbia.  The Review’s findings reflect more than two years of 
data collection, with findings based on an analysis of syllabi, student handbooks, student-teacher 
observation instruments, student-teaching manuals, course textbooks, and other documents. 
 
This staff report summarizes: 
 

• the Teacher Prep Review methodology; 
• the program rating results of the eight New Mexico institutions in the Teacher Prep 

Review; and 
• background. 
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TEACHER PREP REVIEW METHODOLOGY  
 
In the introduction of Teacher Prep Review, NCTQ states that the information collected for the 
Review was part of their efforts: 
 

• to create “the largest database on teacher preparation ever assembled”; 
• to serve as “a consumer guide for aspiring teachers in selecting a superior preparation 

program and for principals and superintendents in their recruitment efforts”; and 
• to include “recommendations for current teacher candidates in these programs, school 

districts, institutions, and policy makers to hasten the market forces that will overhaul the 
system.” 

 
According to NCTQ, in order to collect data for the Review, NCTQ had to resort to open-records 
requests for the overwhelming majority of the institutions of higher education that were 
evaluated (see Attachment 1).  According to several press released and letters published by the 
American Association of Colleges for Teacher Education (AACTE)1

 

 and other organizations, 
AACTE discouraged its members from cooperating in the Review during NCTQ’s data-
collection process (see “Background,” below). 

In addition to open-records requests to institutions of higher education, NCTQ obtained data 
from: 
 

• open-records requests to school districts; 
• online searches; and 
• campus outreach directly to staff, faculty, and students. 

 
After the open-records requests, 25 institutions still withheld syllabi, claiming copyright 
protection that their state’s open records law allowed them the exception of “course materials.” 
Northern New Mexico College was one of these institutions (see page 82 of Attachment 1). 
NCTQ cited many institutions’ lack of cooperation in the Review as part of the complexity in the 
methodology and also as a key contributor to many of the Review’s limitations.  In Attachment 1, 
NCTQ emphasizes that “in no instance was a program given a score on the basis of whether it 
did or did not provide data.  Level of cooperation was not a factor in our evaluations.” 
 
Program Ratings Based on Key Standards 
 
NCTQ was able to determine overall program ratings based on a set of “key” elementary and 
secondary standards for 1,200 programs at 608 institutions, which can be found on the U.S. News 
& World Report website (see Attachment 2).  The U.S. News & World Report only posted ratings 
based on the key standards; however, NCTQ published data on additional standards and 522 
additional institutions.  According to NCTQ, the Teacher Prep Review provides data on the 
1,130 institutions that prepare 99 percent of traditionally trained new teachers in the 
United States. 
 
 
                                                 
1 The American Association of Colleges for Teacher Education (AACTE) is a national alliance of educator preparation 
programs in 800 institutions of higher education dedicated to providing high quality professional development of 
teachers and school leaders in order to enhance PK-12 student learning. 
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The Teacher Prep Review standards address four areas of teacher preparation: 
 

• selection criteria, which describes the talent that teachers need; 
• subject area/content preparation, which describes what teachers should know; 
• professional skills, which describes what teachers should be able to do; and 
• outcomes, which describes how the institution collects, monitors, and accounts for data-

based evidence of effectiveness. 
 
It is important to note that NCTQ was unable to apply all relevant standards to all programs 
evaluated in the Review (see Attachment 3 for details on NCTQ’s standards and indicators).  
When NCTQ was unable to rate a program on a standard, it was removed from the sample. 
 
The key standards for Elementary Teacher Prep programs evaluated include:  
 

• Selection Criteria; 
• Early Reading;  
• Common Core Elementary Mathematics;  
• Common Core Elementary Content; and  
• Student Teaching. 

 
The key standards for Secondary Teacher Prep programs evaluated include:  
 

• Selection Criteria;  
• Common Core Middle School Content;  
• Common Core High School Content; and  
• Student Teaching.  

 
The key standards for Special Education Teacher Prep programs evaluated include:  
 

• Selection Criteria; 
• Early Reading; 
• Common Core Elementary Mathematics; 
• Common Core Special Education Content; 
• Student Teaching; and 
• Instructional Design for Special Education. 

 
Program Ratings Weight Scores on Individual Key Standards 
 
NCTQ’s Teacher Prep Review program ratings weight scores on individual key standards.  For 
Elementary Teacher Prep program ratings: 
 

• the weight of scores on the Selection Criteria Standard is heaviest; 
• the weight of scores on the Student Teaching Standard next heaviest; and 
• the scores on the Early Reading, Common Core Elementary Mathematics and Common 

Core Elementary Content Standards weighted least but equally. 
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For Secondary Teacher Prep program ratings: 
 

• the weight of scores on the relevant content standard(s) is heaviest; 
• the weight of scores on the Selection Criteria Standard next heaviest; and 
• scores on the Student Teaching Standard weighted least. 

 
For Special Education Teacher Prep program ratings: 
 

• the weight of scores on the Selection Criteria Standard is heaviest; 
• the weight of scores on the Student Teaching Standard next heaviest; 
• the weight of scores on the Instructional Design for Special Education next heaviest; and 
• the scores on Early Reading, Common Core Elementary Math and Common Core Special 

Education Content weighted least heavily (and all equally). 
 
Four-Star Rating System 
 
Teacher preparation programs chosen by NCTQ were rated separately based on how each 
individual program performed on NCTQ’s key standards.  Once NCTQ weighted the program 
scores on individual key standards, teacher preparation programs at each institution that NCTQ 
evaluated were given a star rating of zero to four, with four being the highest possible rating.  In 
the Review, NCTQ explained that the universal “warning” symbol was “used to alert consumers 
and school districts” (see Figure 1, below).  Programs that earned three or more stars made the 
NCTQ “Honor Roll.” 
 
NEW MEXICO’S PROGRAM RATING RESULTS 
 
Figure 1: NCTQ’s Program Ratings for New Mexico’s Institutions of Higher Education 
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Even though NCTQ evaluated eight elementary programs and eight secondary programs in eight 
of New Mexico’s institutions of higher education, only six of them had “sufficient data for an 
overall program rating” as shown above in Figure 1.  The eight institutions evaluated by NCTQ 
were: 
 

• Eastern New Mexico University; 
• New Mexico Highlands University; 
• New Mexico Institute of Mining and Technology; 
• New Mexico State University; 
• Northern New Mexico College; 
• University of New Mexico; 
• University of the Southwest; and 
• Western New Mexico University. 

 
Attachment 4 provides a summary of New Mexico’s elementary and secondary teacher 
preparation program rating results.  Of the notable findings, NCTQ found that: 
 

• no New Mexico programs are on the Honor Roll, which means that none of the programs 
reviewed in the state earned at least three out of four possible star ratings; 

• not one of the elementary and secondary programs in New Mexico restrict admissions to 
the top half of the college-going populations; 

• 14 percent of the evaluated elementary programs in New Mexico are preparing teacher 
candidates in effective, scientifically based reading instruction.  This percentage is 
smaller than the national average (29 percent) of programs providing such training; 

• 14 percent of the evaluated elementary programs in New Mexico provide elementary 
math training; 

• all New Mexico elementary and secondary programs evaluated fail to ensure a high 
quality student teaching experience; 

• 13 percent of New Mexico’s elementary programs earn three or four stars for providing 
teacher candidates adequate content preparation, compared to 11 percent nationwide; 

• none of New Mexico’s secondary programs earn four stars for content preparation, 
compared to 35 percent nationwide; and 

• none of New Mexico’s evaluated programs earn four stars for collecting data on their 
graduates. 

 
Additionally, NCTQ found that: 
 

• five out of the seven of the eight elementary programs evaluated in New Mexico, earn a 
score of zero on English Language Learners Standard; and 

• there was no evidence that elementary education candidates receive even minimal 
instruction or practice in strategies focused specifically on the teaching of reading to 
English language learners. 
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BACKGROUND  
 
During the 2012 interim, the Legislative Education Study Committee (LESC) met an additional 
day in November, to discuss issues related to the teaching of reading in New Mexico compared 
to five other states – Delaware, Kentucky, Maryland, North Carolina, and Texas.  Testimony 
provided to the committee by policy analysts from the Education Commission of the States 
(ECS) noted that Kentucky was the only state out of the five examined that requires science-
based reading as part of teacher preparation.  The ECS analysts informed the committee that an 
extensive report examining teacher preparation programs would be released sometime in 2013.  
 
NCTQ cites the Flexner Report of 19102

 

 as an inspiration for the Teacher Prep Review because 
of how the report’s critical evaluation of medical schools led to transformations in the way 
doctors are trained.  As a result of the Flexner Report, nearly half of the 155 medical schools in 
North America at the time either merged or were closed. 

NCTQ’s 2012 State Teacher Policy Yearbook: New Mexico’s Context 
 
According to the NCTQ 2012 State Teacher Policy Yearbook, New Mexico received a “D+” 
grade in aspects of the state’s teacher preparation policies (see Attachment 5, where a “green 
light” means that the states are on track, a “yellow light” means in need of improvement, and a 
“red light” means that the teacher preparation policies are “far off the mark when it comes to 
fostering teacher effectiveness out of the gate”).  However, the 2012 State Teacher Policy 
Yearbook also named New Mexico as one of 10 states with a strong practice in measuring new 
teachers’ knowledge of the science of reading; even though the assessment was under 
development at the time NCTQ conducted the review. 
 
Responses to NCTQ’s 2013 Teacher Prep Review 
 
During NCTQ’s two and a half year data collection process for the Teacher Prep Review, 
AACTE published several press releases and letters warning the public about NCTQ’s “flawed 
research and bias.”  The same day NCTQ’s Review was released, AACTE published a press 
release warning that the Review is “misleading, unreliable and an effort to promote an 
ideological agenda rather than a genuine effort to inform the public and improve teacher 
preparation” (see Attachment 6). 
 
Despite the fact that the Teacher Prep Review has been endorsed by 24 state school chiefs, over 
100 district superintendents, the Council of the Great City Schools, and 77 advocacy 
organizations across 42 states and Washington D.C., a growing number of researchers and other 
educational stakeholders are critical of the methodology NCTQ used to collect and analyze 
evidence about the quality of the 1,130 teacher education programs that were evaluated. 
 
Federal Law Requirements for Measuring Teacher Education Programs 
 
Title II of the federal Higher Education Act (HEA), as amended in 2008, requires each state 
receiving funding under HEA to report annually on the quality of teacher preparation in the state, 
including: 
                                                 
2 The Flexner Report was a study of medical education in the United States and Canada, funded by the Carnegie 
Foundation, written by Abraham Flexner, and published in 1910. 
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• standards for teachers and their alignment with standards for students; 
• requirements for an initial teaching certificate or license through either an alternate or 

regular route; 
• pass rates on each assessment used by states in certifying or licensing teachers; 
• state standards for evaluating the performance of teacher preparation programs; 
• teachers in the classroom on waivers, that is, teaching without an initial regular certificate 

or license from any state; and 
• state efforts in the past year to improve the quality of teaching. 

 
HEA also requires states to identify teacher education programs in their states that are “low 
performing” or “at risk of becoming low performing.”  According to New Mexico’s 2012 Title II 
State Report on the US Department of Education (USDE) website, the Public Education 
Department (PED) has a partnership agreement with the National Council for the Accreditation 
of Education Preparation (NCATE)3

 

 and uses their standards, policies, and procedures as the 
measure of effective educator preparation programs throughout New Mexico.  In New Mexico’s 
2012 Title II State Report, no teacher preparation programs in New Mexico were classified as 
low performing or at risk. 

Current State Law 
 
Provisions in the Public School Code require PED to: 
 

• approve education curricula and programs offered in all two-year public postsecondary 
educational institutions, except those that lead to alternative licenses for degreed persons 
or licensure for educational assistants; and 

• withhold program approval from a college of education that beginning teachers are 
proficient in teaching reading that: 

 
 is based upon scientifically based reading research; 
 aligns with PED-approved reading standards; 
 includes strategies and assessment measures to ensure that beginning teachers are 

proficient in teaching reading; and 
 was designed after seeking input from experts in the education field. 

                                                 
3 On July 1, 2013, NCATE and the Teacher Education Accreditation Council (TEAC) were consolidated into the 
Council for the Accreditation of Educator Preparation (CAEP).  The CAEP Commission on Standards and 
Performance Reporting is currently in the process of finalizing new accreditation standards for all teacher 
preparation programs that are based on evidence directly linked to student achievement, continuous 
improvement, innovation, and clinical practice. 
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Data collection, validation and analysis
There’s a lot to say about the process of data collection, validation and analysis. 

Fig. 39.	Data collection, processing and analysis

Figure 9
Data collection, processing and analysis
Most data were not obtained in response to our initial document request to public and private IHEs, leading to a series of other 
collection efforts primarily focused on open records requests to public IHEs.

Analysis
and review

Open records request
to public IHEs

Reduced open
records request if

charges well above
NCTQ estimated cost

Intensive search for
documents from other

sources: instructors, students
and school districts

When necessary,
legal action against

public IHEs

Data validation
and processingDocuments receivedInitial document

request

■ 1,139 initial requests for data
■ 1,650 open record requests
■ $400 – NCTQ’s estimated cost for IHE to 
 secure and send data
■ $245 – average charge for data submitted
 by IHEs
■ 276 – number of IHEs providing data at
 no cost
■ 9 states in which NCTQ contested 
 unreasonable fees and claims of intellectual 
 property
■ 15,000 emails or letters to IHEs

■ 23 hours (average) of data validation and 
 processing per IHE
■ 120-240 documents processed per IHE

■ 80 minutes of analysis and review (average) 
 per standard per program
■ 15-37 hours of analysis and review per IHE

By the numbers:

Most data were not obtained in response to our initial document request to public and private IHEs, leading to a series of other 
collection efforts primarily focused on open records requests to public IHEs.

Data collection

The field of teacher preparation has much to gain from an independent evaluation intent on spotlighting strong performers. 
And since most of the institutions in our sample cooperate with our partner, U.S. News & World Report, in developing 
its annual rankings of colleges and universities, we anticipated that they would work with us as well.

As it turned out, we faced a nationwide boycott of our effort. Ultimately, only 114 institutions chose to freely cooperate 
with the Teacher Prep Review (meaning that they provided us with the data we needed upon request without us having 
to resort to open-records requests). U.S. News & World Report received 39 letters representing approximately 700 
institutions taking issue with our methods and goals. Other institutions either sent terse declines or did not respond at all 
to our repeated entreaties.

ATTACHMENT 1

SOURCE: NCTQ 2013 Teacher Prep Review, "Methdology Section"
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We were thus forced to look for alternative ways to collect legitimate data. As always, our chief concern was ensuring 
that we obtained valid data that accurately reflect the training these institutions provide teacher candidates.

NCTQ draws upon 11 sources of data from each program for our ratings:

Fig. 40.	Data sources for the Review

Selection criteria 

Early reading

English language learners

Struggling readers

Common Core
elementary mathematics

Common Core
elementary content

Common Core
middle school content

Common Core
high school content

Common Core content 
for special education

Classroom management 

Lesson planning 

Assessment and data 

Equity 

Student teaching

Secondary methods

Instructional design for
special education

Outcomes

Evidence of effectiveness 

Figure 13
Data sources
A variety of data, obtained from multiple sources, were used for evaluation.
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To determine what data we needed from institutions and to gather data for 
program evaluation, we began by analyzing each program’s coursework, 
reviewing university catalogs and other program material posted publicly by  
the institution. By this means we identified general education and professional 
course requirements, along with course descriptions.46

After a comprehensive review of this publicly posted material, we asked 
the institutions for materials such as syllabi for particular courses,47  
information on graduate and employer surveys, and material related to 
student teaching placements. 

The features of training that are the basis for analysis in our standards 
should be evident from these materials because they are the most 
fundamental features of teacher preparation.

Our preferred data collection method was “The Ask”: a specially designed, 
web-based portal where teacher preparation staff could upload materials 
directly into our database. 

1.	 Open-records requests to institutions. 

	 All 50 states and the District of Columbia have open-records laws (also 
known as “sunshine,” “freedom of information act” or “FOIA” laws) 
that require public agencies to turn over documents upon request by 
an individual or organization. Except in Pennsylvania and Illinois, 
public universities are almost universally considered public agencies  
under these laws.48 But even though they are publicly approved to  
prepare public school teachers, teacher preparation programs at  
private institutions are not considered public agencies. So we made 
open-records requests of only the 475 public institutions that initially 
chose not to work with us.49

	 Many institutions worked cooperatively with us once we submitted our 
open-records request and did not charge us as much as the laws in 
their states allowed. However, 162 institutions demanded excessive, 
sometimes even exorbitant, sums for reimbursement. We estimate  
that it should cost no more than $400 in labor and copying fees 
for an institution to provide us with the data we need for what many  
institutions reported to us involved about 12 to 20 hours of time. And 
the average charge to us by all public institutions that fulfilled our 
open-records request was only $245. But in their initial responses to 
our request, 15 institutions quoted fees of more than $10,000. Most 
were negotiated downwards. A university that initially contended that 
it would cost $30,000 to fulfill our request ultimately provided the 
documents at no charge.50

The 42 institutions listed below have  
never reduced their quoted fees for  
data to a reasonable level ($400).

Institution

Alabama A & M University
Alabama State University
The University of Alabama
University of Alabama at Birmingham

University of North Alabama
University of South Alabama
University of West Alabama
University of Northern Colorado
Florida Atlantic University
University of North Florida
Kennesaw State University
University of Northern Iowa
University of Kansas
Washburn University
University of Massachusetts Amherst
University of Massachusetts-Boston
University of Massachusetts-Lowell
Coppin State University
Salisbury University
Eastern Michigan University
Northern Michigan University
Wayne State University
UNC at Asheville
UNC at Greensboro
New Jersey City University
William Paterson University of New Jersey
Portland State University
University of South Carolina-Beaufort
University of South Carolina-Columbia
University of South Carolina-Upstate
Lamar University
Prairie View A & M University
Texas A & M University-Kingsville
Texas State University-San Marcos
Texas Woman's University
The University of Texas at Brownsville
George Mason University
Norfolk State University
Radford University
University of Mary Washington
Virginia Polytechnic Institute and State University
University of Wyoming
Norfolk State University
Radford University
University of Mary Washington
Virginia Polytechnic Institute and State University
University of Vermont
University of Wisconsin-Milwaukee
University of Wyoming

http://www.nctq.org/dmsView/Ask
http://www.nctq.org/dmsView/SampleORR
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	 We had no choice but to submit reduced requests, sometimes multiple times, to 169 institutions that charged  
excessive fees. These reduced requests meant that we could evaluate fewer programs (e.g., only elementary 
rather than elementary and secondary). While such reductions narrowed the scope of the first edition of the 
Teacher Prep Review, we made sure that they did not impinge upon our ability to fully evaluate those programs 
for which we received documents.51

Litigation on copyright issues

Another crucial issue that emerged—one with potentially far-reaching ramifications for the reach of open- 
records laws—was that of copyright. Fifty-seven institutions in 12 states claimed that course syllabi are 
not subject to open-records requests because they are the intellectual property of the faculty who wrote 
them. This conflicts with the near-universal interpretation that syllabi can be used for research and review 
by any entity, including NCTQ, under the “fair use” provisions of federal copyright law. The rights are owned 
by the faculty who created them and NCTQ’s use would not (and did not) infringe on those rights.

On October 31, 2012, a county court in Minnesota delivered a ruling in our suit against the Minnesota 
State College and University System indicating that “[a]ny way this case is analyzed, NCTQ is entitled 
to the copies of the syllabi it seeks.” The System has chosen to appeal the ruling (though the University 
of Minnesota system was persuaded to provide us with the syllabi we had asked for). The University of 
Missouri system continues to litigate on the same issues.

2.	 Open-records requests to school districts. 

	 Teacher preparation programs partner with one or more school districts to arrange for student teaching as 
the crucial apprenticeship experience candidates need before taking the reins of a classroom. Programs often 
provide student teaching handbooks to districts and sign formal contracts or memoranda of understanding with 
districts that set forth the criteria and process by which mentor teachers are chosen. To capture this material, 
we sent out open-records requests to more than 1,000 districts across the country. 

3.	 Online searches. 

	 We judiciously searched online for information we needed for the Teacher Prep Review. Professors post syllabi 
and programs put up student teaching handbooks on institutional websites. All of this material is generally accessible. 
To gather it, we trained a team of six general analysts to examine websites. We also collected information on 
textbook listings from institutions’ online bookstores.

4.	 Campus outreach. 

	 Because we needed such an extensive array of documents for our evaluation (see Fig. 40 for a full list of the data 
needed for each standard) and because of the resistance we faced, the methods outlined above were insufficient, 
particularly for private institutions. So we began reaching out to people on campuses, particularly students, to 
ask them to provide us with the documents we needed. Some institutions issued warnings to students against 
working with us. We also sent staff members to campuses to recruit students to work with us and to obtain documents 
directly. 
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	 It bears noting that college students have a vested interest in making 
publicly accessible many of the documents we seek. Albeit informally, 
students use syllabi to assess the quality of courses as they consider 
enrollment. In response to stories about our open-records requests, 
the student governments at the flagship campuses of the University 
of Maryland and the University of Missouri both passed resolutions 
in favor of having all professors make their syllabi public. The faculty 
senate of the University of Maryland signaled its support of this 
principle as well.

Data validation
Regardless of the source, each and every document we received had to 
be carefully checked to determine whether it was valid. Documents needed 
to be clearly dated; we did not rate evidence dated before 2009. In fact 
99 percent of our data was collected in 2011 (24 percent) and 2012 (75 
percent). We could only accept syllabi that were distributed to students in 
an actual course. The syllabi therefore had to clearly list the course number 
and, where appropriate, section number, as well as the professor’s name. 
For courses where we analyzed textbooks (reading and elementary math), 
the syllabi also needed to have a list of assigned textbooks.

A team of trained general analysts working under the supervision of our 
team leaders performed these thorough checks. At times we had to go 
back to institutions that had supplied us with documents in response to an 
open-records request to obtain more complete versions of documents we 
had requested.

These 25 institutions withheld syllabi 
from our open records request, claiming 
copyright protection, or (in the case of  
Illinois institutions) that their state’s open 
records law allows them the exception of 
“course materials.” 

Institution State

Auburn University AL

Arkansas State University AR

Chicago State University IL

Eastern Illinois University IL

Governors State University IL

Northeastern Illinois University IL

Northern Illinois University IL

Southern Illinois University Carbondale IL

Southern Illinois University Edwardsville IL

Western Illinois University IL

Washburn University KS

Bemidji State University  
(Minnesota State-Bemidji)

MN

Metropolitan State University MN

Minnesota State University-Mankato MN

Minnesota State University-Moorhead MN

Southwest Minnesota State University MN

Winona State University MN

Missouri University of  
Science and Technology

MO

University of Missouri-Columbia MO

University of Missouri-Kansas City MO

University of Missouri-St Louis MO

Kean University NJ

The College of New Jersey NJ

William Paterson University of  
New Jersey

NJ

Northern New Mexico College NM
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Even if more institutions had chosen to work with us, we still would have had to mount a modest campus document 
collection effort for auditing purposes: Programs might provide us with “counterfeit” syllabi that they think would do 
better on our standards rather than the syllabi distributed to students that actually reflect the training candidates 
receive.52 Conversely, we also checked on whether syllabi provided to us only by students were genuine. The number 
of fake syllabi that students tried to pass off to us was negligible. 

Data analysis
Standard policies and procedures of teacher preparation programs must be documented either because institutions 
need to communicate with their “consumers” (generally their students), or because programs are regulated entities 
that must interact regularly with various institutions (state agencies, accrediting bodies and local school districts, 
among others). It is the documents containing policies and procedures on which our evaluations are largely based. 
Descriptions of policies and procedures, in lieu of the actual policy statement, provided to us by institutions are never 
accepted as data that can satisfy any part of a standard. For example, we often found cover letters to institutions’ 
data submissions to be very helpful in navigating through the many files provided, but statements in the letters are not 
used in analysis unless they are corroborated by language in official documents.

One common feature of our evaluations is that they can be described as “low inference.” Analysts are trained to look 
only for evidence that teacher preparation programs have particular features related to admissions, content preparation 
and professional preparation. For example, in evaluating coursework on assessment, analysts determine whether 
teacher candidates are required to prepare formative assessments. Analysts do not attempt to ascertain anything 
about the nature of such requirements or whether they will lead teacher candidates to effectively use formative  
assessments. However, it is indisputable that a teacher candidate cannot learn how to do something effectively unless 
he or she is asked to do it in the first place. Our evaluations can therefore distinguish stronger programs from weaker ones.

Scoring processes
Our scoring processes place the full collection of documents relevant for evaluation at the disposal of an analyst after 
a very methodical and systematic process of coding and sorting. Analysts have been trained to follow a very detailed 
and systematic standard-specific protocol to make a “yes” or “no” decision about whether each of a standard’s  
indicators is satisfied.53 (Scoring methodologies abstracted from these protocols can be accessed here.54) When an 
indicator is satisfied, the analyst has to identify the relevant data and document this source. If the indicator is not 
satisfied but there is information that nonetheless bears on the indicator, the analyst has to identify the data that are 
“next closest” to satisfying the indicator and document this source. If there are no data related to the indicator, the 
analyst has to make an explicit statement to that effect. All data entered in our database are automatically annotated 
with the date and the analyst’s name. 

http://www.nctq.org/teacherPrep/ourApproach/methodology/index.jsp
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Fig. 41.	Possible scores by standard

Figure 12
Possible scores by standard
For most standards, scores are provided using stars on a 5-part scale, with some standards also 
offering a special gold trophy commendation for “strong design.” For two standards,scores are provided 
as pass/fail if an alternative scoring process is used.
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Not reported this year

For most standards, scores are provided using stars on a 5-part scale, with some standards also offering a special gold trophy 
commendation for Strong Design. For two standards, scores are classified as pass/fail if an alternative scoring process is used.
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For most of our scoring processes,55 two general analysts make independent evaluations of relevant evidence to 
ascertain if it demonstrates that the program satisfies individual indicators for a given standard.  

Fig. 42.	Steps in scoring a standard, using the Student Teaching Standard as an example

Figure 14
Steps in scoring a standard, using the Student Teaching Standard as an example
Each standard's scoring process involves multiple indicator-related determinations which, for the majority of standards, 
are made independently by two analysts.

A processing team handles documents connected to student teaching placements
(averaging 49 for each IHE) and codes them (an average of 21) for evaluation for the

Student Teaching, Classroom Management, Lesson Planning and/or Assessment teams.
Two analysts on Student Teaching team evaluate each program.
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Each standard’s scoring process involves multiple indicator-related determinations which, for the majority of standards, are made 
independently by two analysts.

In each case, based on the indicator evaluations, a whole number standard score between “4” and “0,” corresponding 
to a range of scores from “four stars” to “no stars,” is automatically generated. 

In cases in which the score produced by both analysts is identical, the analysis of one is chosen randomly by the 
database to represent the final score. As is explained in greater depth in the description of the RevStat management  
system, any difference of one level in program scores based on evaluations by two analysts (for example, one evaluation 
leading to a score of “one star” and one leading to a score of “two stars”) leads to “coding up,” an automatic awarding 
of the higher of the two scores.56 Any difference of two or more levels in scores triggers an “exceeds variance” signal 
that requires team leader investigation and resolution.57 Instances in which there are excessive variances are monitored 
through the RevStat process; whenever variances approach 10 percent, action is taken to improve fidelity to scoring 
protocols or to modify the scoring process as necessary.58

http://www.nctq.org/teacherPrep/ourApproach/methodology/qualityControl.jsp
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It bears noting that this 
 Connecticut regulation  

of cooperating teacher 
 selection is one of very 

 few instances where the 
standards of the Teacher  
Prep Review conflict with 

 state regulations.

1.	 State context. 

	 States regulate teacher preparation programs extensively if not always 
effectively. A teacher preparation program must show that it meets its 
state’s standards to earn approval to train and recommend candidates 
for licensure, and must undergo re-approval every five to seven years 
thereafter. All candidates must pass state licensure assessments before 
getting certified; pass rates on these assessments are generally incorporated 
into state accountability systems for teacher preparation programs. Despite 
these regulations, states’ actual track record in holding the line on teacher 
preparation quality is dismal: For the last year in which data are available, 
programs in only 12 institutions out of more than 1,400 were deemed “low  
performing,” a category that implies censure but not, generally speaking, action.

	 Nonetheless, because they impact what programs can and cannot do, all 
relevant state regulations are thoroughly analyzed as part of our scoring  
processes for every standard. We begin with the findings of our  
comprehensive State Teacher Policy Yearbook, and investigate further 
when necessary. In considering state regulations, we follow three general 
principles:

n	 Hold programs harmless
	 We do not penalize programs for following their states’ regulations where 

they run counter to our standards. So, for example, in Connecticut,  
local school boards are granted sole authority to choose cooperating 
teachers, so we do not downgrade programs for not taking an active 
role in selecting them for their student teachers. It bears noting that this 
Connecticut regulation of cooperating teacher selection is one of very 
few instances where the standards of the Teacher Prep Review conflict 
with state regulations.

n	 Give credit for building on strong regulations
	 We give credit to programs explicitly affirming state regulations that 

improve program quality. In Illinois, for example, programs that affirm 
that they only admit applicants who achieve a passing score on that 
state’s rigorous Test of Academic Proficiency meet the Selection  
Criteria Standard.

n	 Hold programs responsible for ensuring candidates are prepared
	 The ambiguity and complexity of state regulations do not relieve programs 

of doing what is necessary to make sure that their graduates are well 
equipped to help students learn. For example, 25 states offer only PK-
12 certification for special education teachers. Programs in those states 
have an obligation to make sure that their special education candidates 
have adequate content knowledge, so we evaluate programs for content 
preparation for both the elementary and secondary grades.
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2.	 The impact of state regulations on our analysis. 

	 To provide a more detailed sense of how state regulations impact our analysis, we provide examples below of two 
standards where context is crucial, and two standards where it has no impact whatsoever.

n	 State expectations for secondary teacher subject knowledge 
	 Ratings for two of our standards—Common Core Content for Middle School Teachers and Common 

Core Content for High School Teachers—are deeply informed by the state regulatory context in which 
programs are embedded. The starting point of our analysis is the state’s licensing test regime: Does it test 
all subject matter that any given secondary teacher will need to know for all the classes he or she could be 
assigned to teach? The more comprehensive a state’s testing regime, the less possibility that a secondary 
teacher will be allowed into a classroom without knowing his or her subject. Where there are gaps in testing, 
we scrutinize the content coursework that programs require of their candidates.

	 For “unitary” subjects such as math, tests are generally an adequate guide to content preparation: Math teacher 
candidates, who are only tested in math, can generally only teach math classes. For the social sciences and the 
sciences, however, state licensing regimes are generally not robust enough. In some states, teachers earning 
a license in “general science” can teach high school physics without ever having to demonstrate that they know 
physics. In other states, a person who majored in anthropology could teach U.S. history classes without ever 
taking more than one or two courses in the subject. In these cases, we take a closer look at whether programs 
in these states are doing what they should to prepare teachers for the classes to which they could be assigned.

	 A general consequence of our approach for these standards is that a state’s licensing regime provides a 
ratings backstop for its programs: They generally can do no worse than the strength of their state’s licensing 
test system, and can take steps to do better.

	 Our approach currently assumes that states’ secondary licensing tests are sufficiently rigorous. For the next 
edition of the Teacher Prep Review, we will take a closer look at these assessments. Programs in states whose 
tests are inadequate will trigger more scrutiny of the coursework requirements of their programs.

	 (To learn more about how state context impacts these standards, see the scoring methodologies for the middle 
school and high school content standards.) 

n	 Early Reading and Common Core Elementary Math
	 State context plays virtually no role in our analysis for these two standards. States do generally articulate 

expectations for what elementary teachers need to know in these subjects, and a couple of states have good 
tests for them. Nonetheless, we decided to carefully examine the preparation that programs provide candi-
dates without regard to the regulatory framework in which programs were embedded.

	 The logic behind taking an approach so different from the one taken with regard to secondary content is 
simple: Preparation in these subjects is a core responsibility of teacher preparation programs themselves. No 
liberal arts faculty members can deliver courses in how to teach children how to read. And while elementary 
math courses can and should be delivered by math faculty, these courses have to be specifically designed with 
the needs of elementary teachers in mind. A math department at an institution without an elementary teacher 
preparation program would not offer any courses like the ones elementary teacher candidates need to take.

http://www.nctq.org/teacherPrep/ourApproach/methodology/index.jsp
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Standard/program connections
Because of the lack of cooperation from institutions, there is a more complicated landscape of scores and program 
ratings than we anticipated. See the guide below as to what standards were applied to what programs and how stan-
dard scores and program ratings are reported.

Fig. 43.	Guide to program ratings and standard scores
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Elementary and secondary program ratings reported to U.S. News & World Report are based only on “key” elementary 
and secondary standards, even for the institutions for which we were able to score on more standards. We made this 
decision so that the rating for any given type of program would be based on scores on the same standards. Program 
ratings weight scores on individual key standards. In elementary program ratings, the weight of scores on the Selection 
Criteria Standard is heaviest, with the weight of scores on the Student Teaching Standard next heaviest, and 
scores on the Early Reading, Common Core Elementary Math and Common Core Elementary Content 
Standards weighted least but equally.59 In secondary program ratings, the weight of scores on the relevant content 
standard(s)60 is heaviest, with the weight of scores on the Selection Criteria Standard next heaviest and scores on 
the Student Teaching Standard weighted least. 

When we were not able to rate a program on a standard, it was simply removed from the sample. Generally, this was 
due to the program’s refusal to supply the data necessary to evaluate the standards. There are, however, instances 
in which the program did supply the material we requested, but a score could not be determined because the materials 
were not clear. In such instances the program was removed from the sample, and the score was given as “not rated.” 
In no instance was a program given a score on the basis of whether it did or did not provide data. Level of 
cooperation was not a factor in our evaluations.

In addition, because we scored large but limited samples of programs on the Classroom Management, Lesson 
Planning and Assessment and Data Standards, the fact that a program may not have received a score on one 
or more of these standards does not imply that there was either a lack of cooperation on the part of its institution or 
that there was a lack of clarity in materials; the program may simply be one that was not included in the sample. We 
report that these standards are “not rated” for those programs that are not in the limited samples.61

For two standards, Early Reading and Common Core Elementary Mathematics, an alternate scoring process 
was developed to ensure that a lack of data would not preclude a score. Because elementary preparation is critical 
to ensuring that elementary and special education teacher candidates are competent to enter the classroom, NCTQ 
could not allow the lack of cooperation on the part of institutions to place them out of the reach of evaluations on 
these standards. To that end, a means of evaluating elementary and special education programs on both of these 
standards using less than complete data was devised after extensive field work.62

Lastly, as discussed on p. 55 results will not be reported this year for the Equity Standard. 

Quality control
NCTQ’s priority in all of its studies of teacher preparation has been to conduct its evaluations with integrity and to 
produce reliable results. Because of the scale of the Teacher Prep Review and the vast number of decision points involved 
in data collection, processing and analysis, continuing to produce reliable results demanded new mechanisms and 
safeguards. With the development of a scoring management system component in our database, we have been able 
to make quality control an integral, ongoing feature of our evaluation.

RevStat

A variety of aspects of analysis reliability are managed by RevStat, a processing and analysis management system that 
was designed to be an integral part of NCTQ’s teacher preparation database. Using RevStat, the Teacher Prep Review 
team tracks each standard’s reliability of scores across pairs and teams of analysts at any given time and across 
various time periods. If reliability issues emerge, the scoring protocols and training are recalibrated as necessary.

http://www.nctq.org/teacherPrep/ourApproach/methodology/qualityControl.jsp
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 In development of RevStat, NCTQ partnered with UPD Consulting, a national expert on education management. 
NCTQ and UPD modeled RevStat on the same principals as the Baltimore CitiStat and the New York City 
CompStat processes, which have proven effective in managing institutional performance. 

Audit Panel

Although RevStat provides invaluable data on scoring processes, we wanted to ensure that we had the advice of experts 
who could have the broadest possible vantage point on the reliability of our work. For that reason, we invited a group 
of eminent education researchers to join an Audit Panel to provide technical assistance, critique our evaluation processes 
to date and recommend improvements in subsequent Teacher Prep Reviews. Discussion with the panel has both reassured 
us regarding the utility of the steps we have taken to date to ensure reliability and suggested some refinements we 
adopted immediately. It also pointed us toward measures we intend to implement in subsequent editions of the Teacher 
Prep Review that will allow us to better understand any sources of variance in scoring processes and thereby use 
RevStat even more productively. The panel has signed a summary statement on the reliability of our current scoring 
processes.

Due Diligence

In October 2012, deans of 47 education schools were invited to participate in a due diligence process to determine 
whether there were any flaws in programming our database, in our approach to gathering evidence or in our analysis 
of evidence. Most of the institutions invited to participate were located in New York, Tennessee and Washington 
because those states were the first evaluated.63 We also selected a smaller random sample of programs in 13 other 
states to round out the analysis.

Only 18 deans chose to participate, reviewing our standard-specific findings on their undergraduate elementary and 
secondary programs. 

Of the three areas for potential flaws identified above, the due diligence process revealed none related to programming. 
However, the process did reveal evidentiary flaws connected with one standard (Outcomes) and analytical flaws 
related to another (Assessment and Data). A report to the Audit Panel, Technical Panel and the 18 institutions that 
participated outlines how we resolved the methodological issues raised by the due diligence process. All scores on 
those two standards reflect the changes made to address the flaws identified in the due dilligence process.

Limitations
Potential limitations of the Teacher Prep Review were evident in advance of its launch, and steps have been taken to 
minimize or eliminate them:

n	 NCTQ’s standards for teacher preparation are not sufficiently comprehensive.

	 The standards for the first edition address three areas of teacher preparation that the National Research Council 
identified as the most likely to affect novice teacher effectiveness: selectivity, content preparation and clinical 
practice.64 NCTQ continues to expand (and refine) its standards, with plans to add one additional standard in the 
2014 edition of the Teacher Prep Review (program rigor) and four in the 2015 edition (adolescent literacy, Common 
Core English/language arts and social studies, principles of learning, and a revised classroom management standard).

http://www.nctq.org/teacherPrep/ourApproach/whoWeAre/auditPanel.jsp
http://nctq.org/dmsView.do?id=2181
http://www.nctq.org/dmsView/DueDiligence
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n	 How well programs perform against NCTQ standards is no substitute for measuring the effectiveness of their graduates.

	 We absolutely agree that measures of effectiveness are ultimately what is most important and therefore have 
two standards with a focus on outcomes (Outcomes and Evidence of Effectiveness). However, measures on 
graduate effectiveness are available for only a very small fraction of the programs that we examine (only one program 
in the first edition). NCTQ’s other standards are intended to complement, not supplant, what should always be the 
focus of any program: its outcomes. By describing the basic elements of what any high-quality teacher preparation 
program must accomplish, our intent is to provide programs with specific guidance for improving their outcomes. 
Even programs whose graduates appear to be relatively more effective than those from other programs in a state 
can use our standards to increase the likelihood that their graduates will reach their greatest potential as effective 
teachers. 

n	 Because of its scale, the Teacher Prep Review relies on analysis of document-derived data rather than data collected 
from site visits.

	 It is not the intention of the Teacher Prep Review to substitute for high-quality, on-the-ground inspections as one 
might expect an accrediting body or government authority to perform. The intention is to provide an in-depth 
examination of program policy and design, down to the course level, which in itself is something that has never 
been accomplished for any field within higher education. We restrict our evaluation to only program elements that 
can be reliably and validly assessed by readily obtained program documents. 

n	 The Teacher Prep Review did not survey teacher preparation programs about unique aspects of their programs. 
Without this information, unique aspects may not be evident to an outside reviewer and therefore may not affect 
evaluations as they should.

	 NCTQ field tested this proposition to see whether our evaluations are sufficiently sensitive to unique aspects of 
programs. In our largest field test, we evaluated Illinois teacher preparation programs against 39 standards using 
only available documents and then re-evaluated programs by also talking directly with program officials. This al-
lowed us to determine if our initial conclusions would have differed if our methodology had also included dialogue 
with officials.

	 While we found that these conversations did elicit unique features for a small number of programs, we also found 
that these unique features could be elicited by adjusting how we examined the documents themselves. The bottom 
line was that we often found that there are unique aspects of a program that did affect our evaluations, but that 
we were able to routinely capture them in the documents NCTQ obtained for general analysis.

n	 Because most institutions have chosen not to cooperate with the Teacher Prep Review, and only public institutions 
could be compelled to participate through open-records requests, the sample is biased, comprised mostly of 
public institutions.

	 Because our analysis of many years of field-test results have never indicated a significant difference between 
preparation in public versus private institutions, this limitation does not have much practical effect in terms of general 
results. Our most recent and largest study of teacher preparation programs in Illinois yielded no consistent patterns 
of differences between the 32 programs in public institutions and the 79 programs in private institutions.

	 We continue to make every effort to gather data on private programs even in the face of their lack of cooperation. 
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Teachers have a grand 
responsibility. If they 

are not prepared, the 
students are the ones 

who suffer. It’s not about 
teachers; it’s about the 
students. And students 

who have underprepared 
teachers are getting  

further and further behind. 
This has to stop.

–  Marlowe Brant,  
5th and 6th grade  

English as a Second  
Language teacher;  
7th grade creative  

writing teacher 
Respondent to  

NCTQ survey

n	 Because most of our data were obtained without the cooperation of institutions, 
we were unable to use “topic mapping” by teacher preparation program staff 
to comprehensively identify relevant coursework for evaluation of a variety of 
standards. (We had anticipated that institutions would voluntarily upload 
their data for the Teacher Prep Review to a website that has a topic mapping 
section.) In an elementary program, the program staff would have identified 
which coursework would have been relevant to our analysis of the following 
distinct areas: reading, math, assessment, methods, classroom management 
and diverse learners. 

	 We have been as expansive as possible in our efforts to identify required 
coursework to evaluate the standards for which coursework is relevant. 
We have also erred on the side of caution and chosen not to evaluate 
programs on some standards if we think it is possible that relevant data 
is contained in a syllabus we have not been able to obtain. In addition, in 
late 2012, we conducted a due diligence process, one of the purposes of 
which was to ascertain if our internal topic mapping had been accurate. 
It revealed that we had not been examining all of the relevant coursework 
needed to rate programs fairly on the Assessment and Data standard, 
so we modified our process and reevaluated all programs under that new 
process. 

n	 Because the lack of cooperation by institutions has placed the burden of 
processing open-records requests and litigation on NCTQ, data collected 
at the beginning of the extended data collection window may have become 
outdated by the end of it. 

	 We collected 99 percent of the data used in the Review in 2011 and 2012. 
Our standards’ scores reflect the programs described by those documents. 
We encourage programs to send us documents that may reflect changes 
made after we completed our analysis. We will use those new materials 
to update our ratings in the second edition of the Teacher Prep Review, 
which will be published in June 2014.
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U.S. New s has published a subset of the NCTQ
ratings of programs that train elementary and
secondary teachers.

FAQs on the 2013 Teacher Prep Ratings
By ROBERT MORSE

June 18, 2013

The National Council on Teacher Quality has just released the first NCTQ Teacher Prep Ratings with U.S.

News & World Report as the publisher. While the NCTQ website has ratings on 2,420 teacher preparation

programs at 1,130 institutions, on usnews.com we've published a subset: overall program ratings for 1,200

undergraduate and graduate teacher preparation programs offered at 608 schools.

Here are answers to some of the most frequently asked questions about this project and U.S. News's role.

Why is U.S. News publishing NCTQ's ratings of teacher preparation programs?

U.S. News believes that teacher education programs have not been fully scrutinized in the past. There is a

big push nationwide to improve both teacher quality and the quality of schools at the K-12 level. The new

ratings are part of this national effort to hold teacher preparation programs accountable for the quality of

their graduates.

We hope these new ratings will help lead to improvements in teacher preparation programs and address the lack of comparable information about

these programs.

For more details, see U.S. News Editor Brian Kelly's opinion on the NCTQ ratings.

What role did U.S. News play in developing the methodology, collecting data from teacher education programs and compiling the

NCTQ Teacher Prep Ratings?

U.S. News did not play a role in these areas. NCTQ developed the methodology with input from many higher education experts, collected the data

used to compute the ratings directly from education schools and compiled and calculated the Teacher Prep Ratings.

Do these new NCTQ ratings replace the U.S. News Best Education Schools rankings?

No, the NCTQ Teacher Prep Ratings are offered in addition to what U.S. News does now. U.S. News will continue to publish the Best Education

Schools rankings as part of our annual Best Graduate Schools rankings.

How are the U.S. News Best Education Schools rankings different from the NCTQ Teacher Prep Ratings?

The methodologies used to compile the U.S. News rankings and the NCTQ ratings are completely different and fully independent from each other.

The current U.S. News Best Education Schools rankings only evaluated the 278 graduate schools that grant a doctoral degree in education.

The methodology focused on the research output of those doctoral programs and did not evaluate any teacher preparation programs at those

education schools.

NCTQ's Teacher Prep Ratings evaluated 1,200 programs at 608 colleges and universities with programs that prepare elementary and secondary

teachers and only rated the teacher preparation programs at those schools.

U.S. News did not use any data from the NCTQ Teacher Prep Ratings to compute our Best Education Schools rankings, and similarly, NCTQ did not

use any data from the U.S. News Best Education Schools rankings to compute its Teacher Prep Ratings.

It's also important to note that the U.S. News Best Education Schools is a numerical ranking of each graduate education school based on how each

school's data compares with all other graduate education schools.

In contrast, the NCTQ Teacher Prep Ratings use a star system that separately rates up to four teacher preparation programs at an education school

based on how each program performed on NCTQ's rating standards.

Has U.S. News worked with other organizations to conduct rankings in the past?

Yes, many of the rankings U.S. News publishes are the result of finding highly knowledgeable partners and working with them to produce rankings.

U.S. News currently partners with Best Lawyers to publish the Best Law Firms rankings; with RTI International to produce our Best Hospitals rankings;

and with the American Institutes for Research to create the Best High Schools rankings.

User Log-in At Columbia University, 99 percent of students return after freshman year. Check out U.S. New s College Compass for more!
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How can I locate the methodology used to compile the 2013 NCTQ Teacher Prep Ratings?

Visit the NCTQ site to find the complete methodology and other detailed information about how the NCTQ ratings were compiled.

I have a question about the data or methodologies used in the 2013 NCTQ Teacher Prep Ratings. Whom should I contact?

Please send your inquiry via email to Laura Johnson at NCTQ.

I am in the media and have questions about the 2013 NCTQ Teacher Prep Ratings. Whom should I contact?

Please send your inquiry via email to Laura Johnson at NCTQ.
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Standards and Indicators for
NCTQ Teacher Prep Review
The talent teachers need

Standard 1: Selection Criteria.
The program screens for academic caliber in selecting teacher candidates.
Standard applies to: Elementary, Secondary and Special Education programs.

Indicators that the program meets the standard:

1.1 At the undergraduate level, the program utilizes for admission a requirement of a GPA of 3.0 or
higher either for college preparatory coursework in high school (in cases of admission for
preparation in the first several years of college) or for coursework in the first two years of college. 

1.2 In the absence of the requirement for admission of a GPA of 3.0 or higher, the college or university
is either sufficiently selective (as indicated by a mean combined SAT mathematics and verbal score
of 1120 or above or a mean ACT composite score of 24 or above), or the program utilizes a
standardized test of academic proficiency that allows comparison of applicants to the general
college-going population and selection of applicants in the top half of that population. 

1.3 At the graduate level, the program utilizes for admission consideration both an applicant's
undergraduate GPA of 3.0 or above (overall or in upper division coursework) and either:

The score on one of the standardized tests of academic proficiency used commonly in higher
education for graduate admissions (e.g., the GRE).

•

           OR
An audition process that includes, but need not be limited to, tasks that assess the applicant's  1)
classroom presence, 2) problem-solving and interpersonal skills, and 3) capacity to persevere in
the pursuit of improved student outcomes. 

•

1.4 STRONG DESIGN

An undergraduate program will receive a "strong design" designation in either of the following cases:
The program meets the selectivity standard based on 1.1 above and also satisfies indicator 1.2,
either due to the selectivity of the institution in which it is housed or due to its utilization of a
standardized test of academic proficiency that allows comparison of applicants to the general
college-going population and selection of applicants in the top half of that population.
OR

•

The program meets the selectivity standard based on 1.1 or 1.2 above AND the racial diversity of
the program, in combination with all other undergraduate teacher preparation programs at its
institution, is greater than the racial diversity of the institution itself.

•

1.5 STRONG DESIGN

A graduate program will receive a "strong design" designation if it meets the selectivity standard
based on 1.3 above AND the racial diversity of the program in combination with all other graduate
teacher preparation programs at its institution is greater than the racial diversity of the state's
teachers.
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What teachers should know

Standard 2: Early Reading.
The program trains teacher candidates to teach reading as prescribed by the Common Core State
Standards.
Standard applies to: Elementary and Special Education programs.

Indicators that the program meets the standard:

2.1 Coursework lectures and practice adequately cover the five essential components of effective
reading instruction: phonemic awareness, phonics, fluency, vocabulary and comprehension
strategies. 
 
The alignment of coursework content with instruction in using screening, diagnostic and progress
monitoring assessments will also be analyzed, but individual institutions will not be rated in this
analysis.

2.2 Textbooks used in reading courses support effective reading instruction.

2.3 All relevant required courses address at least one of the five essential components.

2.4 STRONG DESIGN

A program that satisfies indicators 2.1-2.3 will receive a designation of "strong design" if every
relevant required course: 1) achieves the highest or second highest score on each of the five
 essential components of effective reading instruction, and 2) without exception, supports  effective
reading instruction with required textbooks that are rated "acceptable" in the textbook  evaluation
process.  

Standard 3: English Language Learners.
The program prepares elementary teacher candidates to teach reading to English-language learners.
Standard applies to: Elementary programs.

Indicators that the program meets the standard:

3.1 Reading courses deliver the instructional strategies necessary for teaching English language
learners and require candidates to practice such strategies.

Standard 4: Struggling Readers.
The program prepares elementary teacher candidates to teach reading skills to students at risk of reading
failure.
Standard applies to: Elementary programs.

Indicators that the program meets the standard:

4.1 Reading courses deliver the instructional strategies necessary for teaching struggling readers and
require candidates to practice such strategies.
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Standard 5: Common Core Elementary Mathematics.
The program prepares teacher candidates to successfully teach to the Common Core State Standards for
elementary math.
Standard applies to: Elementary and Special Education programs.

Indicators that the program meets the standard:

5.1 Programs require candidates to take a course sequence that thoroughly covers essential
elementary mathematics topics in numbers and operations, algebra, geometry and data analysis.

5.2 Textbooks used in these courses support instruction on essential topics of elementary
mathematics.

5.3 The program requires an elementary mathematics methods course that includes adequate field
work or a concurrent practicum that holds teacher candidates individually accountable for mastering
instructional skills.

5.4 STRONG DESIGN

A program will earn a "strong design" designation if adequate elementary mathematics content is
combined with elementary mathematics methods instruction in a coordinated set or sequence of
courses that satisfies indicators 5.1-5.3.

Standard 6: Common Core Elementary Content.
The program ensures that teacher candidates have the broad content preparation necessary to successfully
teach to the Common Core State Standards.
Standard applies to: Elementary programs.

In order to be effective, elementary school teachers have always needed to have solid, wide-ranging
knowledge on many subjects. With the advent of the Common Core Standards, which have already been
adopted in 45 states (and the District of Columbia) and which are considerably more demanding than most
state standards, the bar on elementary teachers' content preparation has only been raised higher.
Traditional state "English Language Arts" standards, which in a number of states were agnostic about
content knowledge, will soon give way to far more rigorous standards which will demand that students (and
hence their teachers) have background knowledge across all subject areas, including topics in history, social
science and science.

Given the content deficiencies with which many high school graduates, including teacher candidates, enter
college, preparing teachers for these demands will be challenging. It is with this backdrop that we
approached the articulation of this standard and its indicators, which we recognize places a substantial,
though justifiable, burden of coursework.

Institutions could reduce this burden if their states demanded that all elementary teacher candidates take
rigorous content licensing exams, with cut-scores broken out by subject, upon admission to the preparation
program. But since no state at the present time does this, institutions need to ensure that elementary
teacher candidates have the preparation, through coursework and test-out options available through the
Praxis II (specifically the new Elementary Education: Multiple Subjects test), Advanced Placement, College
Level Examination Program (CLEP) and SAT II exams, that readies them to teach their students
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Indicators that the program meets the standard:

6.1 At the undergraduate level, the institution:
Requires candidates to take at least one course in each topic from each of the subject areas
listed below.
o  All coursework except children's literature should only be taught in liberal arts departments. 
o  Course content must be broad enough to give candidates the knowledge base to teach the
elementary curriculum.  

•

Exempts candidates from specific course requirements on the basis of standardized assessments
commonly recognized as demonstrating content mastery at the level provided by post-secondary
or rigorous secondary instruction (e.g., AP, CLEP, SAT II).

•

Subject A: Literature and composition

Topic (1): World literature

Topic (2): American literature

Topic (3): Writing, grammar and composition

Topic (4): Children's literature

Subject B: History and geography

Topic (1): Early American history

Topic (2): Modern American history/government

Topic (3): World history - modern

Topic (4): World history - ancient

Topic (5): Geography

Subject C: Science (at least one course with lab)

Topic (1): Biology

Topic (2): Chemistry

Topic (3): Physics/physical science

Subject D: Fine arts

Topic (1): Music history

Topic (2): Art history

Elementary mathematics (see Standard 5)

Three courses (or two courses, in highly selective institutions) designed for the teacher and

imparting content in numbers and operations, algebra, geometry and data analysis. 

6.2 For undergraduate programs, the teacher candidate completes an 18-semester credit hour
concentration in a subject relevant to the elementary curriculum. (For purposes of concentration
credit hour calculations, general education coursework may be counted regardless of whether an
institution would allow it to count towards a major.)
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6.3 At the graduate level, the burden posed by a stringent credit count does not relieve the program of
its responsibility to ensure that elementary teacher candidates have adequate content knowledge
preparation.  Graduate elementary candidates must have both sufficient breadth of knowledge (as
indicated by completion of undergraduate courses in the topic areas as delineated in indicator 6.1,
or by passing rigorous tests of knowledge in those areas), as well as sufficient depth of knowledge
in a single subject as shown by completing an 18-semester credit hour concentration in a single
subject relevant to the elementary curriculum.  If a candidate has significant weaknesses in content
knowledge, the program works with the candidate to remedy them.

When applications to the program, catalogs or other public documents do not describe such a
process, the presumption will be made that no content preparation requirements are imposed on
graduate teacher candidates. 

•

6.4 STRONG DESIGN
A program will earn a "strong design" designation if coursework:  1) fulfills two to four topic
requirements in  Literature and Composition, three to five in History and Geography, two to three
(with at least one lab) in Science, and one to two in Fine Arts, or 2) fulfills topics requirements  in the
first three subject areas with somewhat lesser coverage than specified in (1), but credit is also
awarded for a concentration.

Standard 7: Common Core Middle School Content.
The program ensures that teacher candidates have the content preparation necessary to successfully teach
to the Common Core State Standards.
Standard applies to: Secondary programs.

Higher education institutions have traditionally articulated their vision of teacher preparedness in a subject
area by defining a prescribed course of study completed via a major or minor. For middle school teachers
charged with teaching many different subjects, a credit count system is particularly challenging, especially
for teacher candidates entering graduate programs of study.

Indicators that the program meets the standard:

7.1 Using an outcomes-based approach, each pathway to middle school certification listed below
requires that in every subject, a teacher will be qualified to teach either:

A series of rigorous stand-alone tests.
OR

•

A rigorous test of multiple subject areas that provides cut-scores for each specific subject on the
test. 

•

Absent such licensing tests used to verify competency, we look for institutions to require or certify
courses of study as follows:

7.2 At the undergraduate level, a middle school teacher candidate seeking certification in mathematics
must have a major consisting of at least 30 semester credit hours, including at least 24 credit
hours of general audience* mathematics coursework.

7.3 A middle school teacher candidate seeking certification in English/language arts must have a major
consisting of at least 30 semester credit hours, including at least 24 credit hours of general
audience English coursework.
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7.4 A middle school teacher candidate seeking certification in the sciences must have either:
A major in a single teachable science discipline (biology, chemistry or physics) of at least 30
semester credit hours including at least 24 credit hours of general audience coursework.
OR

•

A major in general science that consists of at least 15 credit hours (the equivalent of one minor) in
one teachable science discipline (biology, chemistry or physics).

•

7.5 A middle school teacher candidate seeking certification in the social sciences must have either:
A major in a single teachable social science discipline (history, government/political science or
economics) of at least 30 semester credit hours, including at least 24 credit hours of general
audience coursework.
OR

•

A major in general social science that consists of at least 15 credit hours (the equivalent of one
minor) in history.

•

7.6 If certification in multiple subjects is offered, a middle school teacher candidate seeking certification
in multiple subjects must have at least 15 semester credit hours (the equivalent of a minor) in a
single discipline relevant to each of the subject areas. (For example, dual certification in
mathematics and science must consist of the equivalent of a minor in mathematics and a minor in
biology, not the equivalent of a minor in mathematics and a minor in general science.)

*Courses which are intended for any student on campus, not just prospective teachers.

7.7 At the graduate level, the burden posed by a stringent credit count does not relieve the program of
its responsibility to ensure that middle school teacher candidates in each pathway to certification
(mathematics, English, the sciences, the social sciences, multiple subjects) meet requirements for
content knowledge preparation. If candidates have significant weaknesses in content knowledge, the
program works with the candidate to remedy them.

When applications to the program, catalogs or other public documents do not describe such a
process, the presumption will be made that no content preparation requirements are imposed on
graduate teacher candidates.

•

Standard 8: Common Core High School Content.
The program ensures that teacher candidates have the content preparation necessary to successfully teach
to the Common Core State Standards.
Standard applies to: Secondary programs.

Higher education institutions have traditionally articulated their vision of teacher preparedness in a subject
area by defining a prescribed course of study through a major or minor. For high school teachers charged
with teaching many different subjects subsumed under one certification, pursuing multiple majors is
impractical. A credit count system is also particularly challenging to impose on teacher candidates entering
graduate programs of study.
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Indicators that the program meets the standard:

8.1 Using an outcomes-based approach, each pathway to high school certification listed below requires
that in every subject, the teacher will be qualified to teach either:

A series of rigorous standalone tests.
OR

•

A rigorous test of multiple subject areas that provides cut-scores for each separate subject-
specific test section.

•

Absent such licensing tests used to verify competency, welook for institutions to require or verify
courses of study as follows:

8.2 At the undergraduate level, a high school teacher candidate seeking certification in mathematics
must have a major consisting of at least 30 semester credit hours, including at least 24 credit
hours of general audience* mathematics coursework.

8.3 A high school teacher candidate seeking certification in English must have  a major consisting of at
least 30 semester credit hours, including at least 24 credit hours of general audience English
coursework.

8.4 A high school teacher candidate seeking science certification in a state that requires single-subject
certification must have a major in the single teachable science discipline for which certification will
be awarded of at least 30 semester credit hours, including at least 24 credit hours of general
audience coursework. A high school teacher candidate seeking science certification in a state that
offers general science certification must have coursework preparation that consists of at least 15
credit hours (the equivalent of one minor) in at least two  teachable science disciplines (biology,
chemistry or physics).

8.5 A high school teacher candidate seeking social science certification in a state that requires single-
subject certification must have a major in the single teachable social science discipline for which
certification will be awarded of at least 30 semester credit hours, including at least 24 credit hours
of general audience coursework. A high school teacher candidate seeking social science
certification in a state that offers social science certification must have a major in history, or
coursework preparation that consists of at least 15 credit hours (the equivalent of one minor) in
history and in at least one other teachable social science (government/political science, economics
or psychology).

*Courses which are intended for any student on campus, not just prospective teachers.

8.6 At the graduate level, the burden posed by a stringent credit count does not relieve the program of
its responsibility to ensure that high school teacher candidates in each pathway to certification
(mathematics, English, the sciences, the social sciences) meet requirements for content knowledge
preparation. If candidates have significant weaknesses in content knowledge, the program works
with the candidate to remedy them.

When applications to the program, catalogs or other public documents do not describe such a
process, the presumption will be made that no content preparation requirements are imposed on
graduate teacher candidates.

•
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Standard 9: Common Core Content for Special Education.
The program ensures that teacher candidates' content preparation aligns with the Common Core State
Standards in the grades they are certified to teach.
Standard applies to: Special Education programs.

Indicators that the program meets the standard:

9.1 Programs training special education teacher candidates for an elementary setting must require the
same content preparation as specified in elementary content preparation indicators 6.1 and 6.3.

9.2 Undergraduate programs training special education teachers for secondary settings require
candidates to earn subject-area minors (equivalent to at least 15 semester credit hours) in at least
two of the following disciplines: English; mathematics; history; biology; chemistry or physics.
Graduate programs address content preparation along the lines specified in secondary content
preparation indicator 7.7, with appropriate modification to accommodate preparation in two
disciplines.

9.3 Programs residing in a state where discrete elementary and secondary special education licenses
are available should require content preparation for candidates that sufficiently focuses either on
elementary or secondary preparation (as described above).

What teachers should be able to do

Standard 10: Classroom Management.
The program trains teacher candidates to successfully manage classrooms.
Standard applies to: Elementary and Secondary programs.

Typical formative or summative student teacher evaluation instruments used by either the student teacher's
supervisor, cooperating teacher or both have the following characteristics:

Indicators that the program meets the standard:

10.1 At least one specifically addresses the student teacher's ability to establish a positive learning
environment and reinforce standards of classroom behavior.

10.2 At least one specifically addresses the student teacher's appropriate use of low profile desists for
managing minimally disruptive behavior.

10.3 At least one specifically addresses the student teacher's appropriate use of disciplinary action to
handle disruptive student misbehavior.
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10.4 Strong design indicator:

A program will earn a "strong design" designation if typical formative and summative student teacher
evaluation instruments used by the student teacher's supervisor have the following characteristics:

They specifically address the student teacher's a) ability to establish a positive learning
environment and standards of classroom behavior, b) appropriate use of low profile desists for
managing minimally disruptive behavior, and c) appropriate use of disciplinary action to handle
disruptive student misbehavior.

•

They require comments by the supervisor to support each rating.•
They allow the cooperating teacher to document his/her evaluation of the candidate's classroom
management techniques in one of the following ways: a) using the same evaluation instrument
used by the student teacher's supervisor, b) using an evaluation instrument that is substantially
similar to that used by the student teacher's supervisor, or c) recording his or her evaluation on
the student teacher's supervisor's evaluation instrument.

•

Standard 11: Lesson Planning.
The program trains teacher candidates how to plan lessons.
Standard applies to: Elementary and Secondary programs.

Project or portfolio assignments associated with either student teaching, an exit requirement or licensure
demonstrate that the program expects the teacher candidate to meet the following challenges of
instructional design for the classroom:  

Indicators that the program meets the standard:

11.1 Identifying technology applications that will boost instruction and how they will do so.

11.2 Anchoring instruction in the state's K-12 learning standards and/or the Common Core state
standards, as appropriate.  

11.3 Addressing the needs of English-language learners.

11.4 Accommodating students with special needs.

11.5 Extending instruction for students who have demonstrated proficiency in relevant standards.

11.6 In addition, none of the program's instructional planning assignments encourage candidates to  use
pseudo-scientific methods of instruction. 

11.7 In addition, the program requires that throughout their student teaching experience, teacher
candidates develop written instructional plans whose content follows explicit instructional
guidelines. 

Standard 12: Assessment and Data.
The program trains teacher candidates how to assess learning and use student performance data to inform
instruction.
Standard applies to: Elementary and Secondary programs.

Indicators that the program meets the standard:

12.1 The instructional role of standardized tests, particularly the program state's standardized tests, is
addressed. 

12.2 Teacher candidates are required to prepare formative and summative classroom assessments. 
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12.3 Individually and in teams, teacher candidates are taught how to interpret and apply data from both
standardized and classroom assessments in order to inform instruction.

12.4 STRONG DESIGN

A program will receive a "strong design" designation if instruction satisfying indicators 12.1-12.3 is
provided through a combination of 1) a core data literacy course also addressing the use and
misuse of  assessment data, the issue of bias, and the meaning of validity and reliability in the
context of testing, and 2) one or more courses addressing subject-specific pedagogical data
literacy and including field work assessment assignments closely aligned with that instruction. 

Standard 13: Equity.
The program ensures that teacher candidates experience schools that are successful serving students who
have been traditionally underserved.
Standard applies to: Elementary, Secondary and Special Education programs.

Programs will not be scored for their performance relative to this standard.  As NCTQ has done in an earlier
review of teacher preparation programs, data on program performance will be made publicly available in a
manner that allows for comparison of institutions in relative geographic proximity.

Indicators that the program meets the standard:

13.1 When evaluated in the context of teacher preparation programs that are in relative geographic
proximity, the proportion of a program's student teaching placements that are made in schools that
can be classified as "high functioning and high needs" can signal a commitment to ensuring that all
teacher candidates experience teaching in such learning environments.  For purposes of
classification, schools are designated as "high functioning and high needs" if:  

Average student performance in reading and mathematics both exceed the district average or the
school has been designated by its state as having recently made significant improvements in
average student performance in reading and mathematics.
AND

•

Forty percent or more of students are eligible to receive free or reduced-price meals.•

13.2 STRONG DESIGN

A program will receive a "strong design" designation if a relatively large proportion of its student
teaching placement sites are in "high functioning and high needs" schools and every teacher
candidate experiences (through activities ranging from structured observations to student teaching)
traditional or public charter schools, or individual classrooms that are successfully serving high
needs populations, with success defined as exceeding expectations on state assessments and in
graduation rates.

Standard 14: Student Teaching.
The program ensures that teacher candidates have a strong student teaching experience.
Standard applies to: Elementary, Secondary and Special Education programs.

Indicators that the program meets the standard:

14.1 The student teacher is observed and provided written feedback at least five times at regular
intervals during the semester. 
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14.2 The program communicates clearly to the school district that cooperating teachers must:
Be proven capable mentors OR receive mentorship training.
AND

•

Be proven effective instructors (as measured by student performance).•

14.3 The program plays an active role in selecting cooperating teachers, as indicated by the fact that its
selection from teachers nominated by school district personnel is informed by substantive
information that bears on their capacity to excel as cooperating teachers.  

14.4 STRONG DESIGN

A program will receive a "strong design" designation if it meets the student teaching standard based
on 14.1-14.3 above and also both: 

Screens cooperating teachers using documentation or demonstrations of effective instruction.
AND

•

Communicates clear consequences for failing student teaching, including making alternative
degrees available should program exit be necessary. 

•

Standard 15: Secondary Methods.
The program requires teacher candidates to practice instructional techniques specific to their content area.
Standard applies to: Secondary programs.

Indicators that the program meets the standard:

15.1 The program requires teacher candidates to take a subject-specific methods course in the area of
certification.

15.2 Methods courses focus on specific instructional strategies that will improve the delivery of content
and include field work or a concurrent practicum that holds teacher candidates individually
accountable for mastering instructional skills. 

Standard 16: Instructional Design for Special Education.
The program trains candidates to design instruction for teaching students with special needs.
Standard applies to: Special Education programs.

Indicators that the program meets the standard:

16.1 The program requires several courses (or the equivalent) designed for special education candidates
with a strong focus on instructional design in a particular content area (e.g., reading, mathematics,
science, social studies) or in multiple content areas. 

16.2 More than half of the grade for coursework described in 16.1 is based on assignments that require
teacher candidates to design instruction. 
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16.3 Course assignments requiring design of instruction should explicitly address"specifically designed"
instruction that can meet a range of students' needs by:

Development of a curriculum feature, such as developing a new task or lesson that explicitly
teaches a new concept or a prerequisite concept.
OR

•

Minor modification of the curriculum (i.e., while keeping the essential curriculum architecture
intact, changing a specific feature in order to, for example, add more positive examples of a
concept).
OR

•

Major adaptations (i.e., while keeping the essential curriculum architecture intact, changing a
specific feature in order to, for example, add more positive examples of a concept). 
OR

•

Major enhancements to the curriculum (i.e., designing a template involving an entirely new
curriculum architecture in order to adopt the content of an existing lesson to student needs). 

•

Outcomes

Standard 17: Outcomes.
The program and institution collect and monitor data on their graduates.
Standard applies to: Elementary, Secondary and Special Education programs.

Indicators that the program meets the standard:

17.1 The institution surveys its graduates regarding topics relevant to program evaluation.

17.2 The institution surveys its graduates' employers about their professional performance.

17.3 The institution secures data from teacher performance assessments (e.g., California's PACT)
administered to candidates just prior to or at graduation.

17.4 Unless state data systems preclude access to meaningful data, the institution secures growth data
on its graduates' students, including any teacher evaluations which are based at least partially on
such data. 

17.5 All forms of data noted are collected on an established timetable that supports regular program
evaluation. 

17.6 STRONG DESIGN

An institution that satisfies indicators 17.1-17.5 and is able to secure student-growth data on its
graduates (indictor 17.4) from a state data system will receive a "strong design" designation if it
demonstrates that it uses the data for program improvements. Documents that may be used for
this demonstration include those that pertain to redesigned courses or clinical experiences;
changes in student teacher assessment practices; new school partnerships for clinical placements;
changes in recruitment and selection practices. 
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17.7 STRONG DESIGN

In the absence of analyses conducted by the state, an institution that has secured student- growth
data on its graduates (indicator 17.4) through its own devices and has satisfied all other indicators
may also receive a "strong design" designation if it demonstrates that it uses the data for program
improvements.  Documents that may be used for this demonstration include those that pertain to
redesigned courses or clinical experiences; changes in student teacher assessment practices; new
school partnerships for clinical placements; changes in recruitment and selection practices.  

17.8 STRONG DESIGN

In the absence of analyses conducted by the state and the capacity to gain access to meaningful
student-growth data through its own devices, an institution that satisfies all indicators except for
17.4 will receive a "strong design" designation if it demonstrates that it has developed institutional
capacity to use outcomes data for continuous improvement.  Documents that may be used for
demonstration include the following: an evidence plan enabling the institution to collect, analyze, and
draw solid conclusions from data about the impact of program graduates on pupil learning;
instruments to assess the teaching skills and classroom teaching performance of its candidates; a
formal organizational mechanism to use data to improve the preparation program; a plan to
measure and report persistence rates for a complete cohort of its graduates.

Standard 18: Evidence of Effectiveness.
The program's graduates have a positive impact on student learning.
Standard applies to: Elementary and Secondary programs.

Student data systems that allow evaluation of teacher preparation programs now exist in only a small
number of states. And even in those states, a first generation of systems may soon be supplanted by a
second generation. This standard and its indicator will develop in parallel with the development of student
data systems nationwide.  

For this first review of teacher preparation programs, the only programs that will be evaluated are those
located in states in which student data systems allow association with graduates in their first year or two
years of teaching with either:

A determination of individual student growth.
OR 

•

A determination of the teachers' contribution to individual student growth.•

Any institution located in a state whose data and evaluation systems do not meet either of these two criteria
will receive a rating indicating that the standard is "not applicable." 

NCTQ's own preference would be that only programs whose graduates on average are effective (i.e., at
least half of a program's graduates produce student learning gains in their first year) would meet this
standard. But the theory and practice of using student growth data to assess teacher preparation quality are
still in their infancies, so we cannot at this point impose such a threshold. As more states build adequate
data systems - a process that has been greatly accelerated by Race to the Top - we will adjust the standard
and indicator accordingly.  

Indicators that the program meets the standard:

18.1 The state's own criteria for evaluating and rating teacher preparation programs and identifying
those that meet or exceed state standards will determine a program's rating under this standard.   

NCTQ's standards for rating teacher prep. Updated: February 1, 2013 Page 13 of 13



NCTQ

Teacher Prep

Findings by State - New Mexico

Institution List State Context

Overview

Scope of Review in New Mexico

 971 New teachers from the state's higher education institutions included in Review (2010)

 8 Institutions evaluated by NCTQ in the 2013 Review

-8 elementary programs, undergraduate (UG) and graduate (G)

-8 secondary programs, undergraduate (UG) and graduate (G)

 6 Institutions with sufficient data for an overall program rating

-Collectively supplying 96% of the state's traditionally trained teachers

-7 elementary programs, undergraduate (UG) and graduate (G)

-6 secondary programs, undergraduate (UG) and graduate (G)

50% Institutions sharing information for the Review

Big "take-aways" about teacher preparation in New Mexico:

Highly rated programs -- Across the country, NCTQ identified 21 elementary programs (4 percent of those rated) and 84

secondary programs (14 percent) for the Teacher Prep Review Honor Roll, meaning that a program earns at least three out of

four possible stars. No New Mexico programs are on the Honor Roll.

Selectivity in admissions -- The Review found that not one of the elementary and secondary programs in New Mexico

restrict admissions to the top half of the college-going population, compared to 28 percent nationwide. Countries where

students consistently outperform the U.S. typically set an even higher bar, with teacher prep programs recruiting candidates
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from the top third of the college-going population.

Some worry that increasing admissions requirements will have a negative effect on the diversity of teacher candidates. By

increasing the rigor and therefore the prestige of teacher preparation the profession will attract more talent, including talented

minorities. This is not an impossible dream: 83 programs across the country earn a Strong Design designation on this standard

because they are both selective and diverse, although no such programs were found in New Mexico.

Early reading instruction -- Just 14 percent of evaluated elementary programs in New Mexico are preparing teacher

candidates in effective, scientifically based reading instruction, an even lower percentage than the small minority of

programs (29 percent) providing such training nationally. This is an especially alarming finding, given that the state now requires

prospective elementary teachers to pass a test of effective reading instruction that is quite rigorous.

Elementary math -- A mere 19 percent of evaluated elementary programs nationwide provide strong preparation to teach

elementary mathematics, training that mirrors the practices of higher performing nations such as Singapore and South Korea.

Only 14 percent of the evaluated elementary programs in New Mexico provide such training.

Student teaching -- Of the evaluated elementary and secondary programs in New Mexico, all entirely fail to ensure a high

quality student teaching experience, in which candidates are assigned only to highly skilled teachers and receive frequent

concrete feedback. 71 percent of programs across the country failed this standard.

Content preparation -- 13 percent of New Mexico's elementary programs earn three or four stars for providing

teacher candidates adequate content preparation, compared to 11 percent of elementary programs nationwide. At the high

school level, none of New Mexico's secondary programs earn four stars for content preparation, compared to 35 percent

nationwide. The major problem at the secondary level is that programs' requirements for general science or general social

science certifications do not ensure that candidates are prepared in the content of every subject they will be licensed to teach.

Outcome data -- None of New Mexico's evaluated programs earn four stars for collecting data on their graduates,

compared to 26 percent of evaluated programs in the national sample. The state does not connect student achievement data to

teacher preparation programs or require administration of teacher performance assessments (TPAs), and programs have not

taken the initiative to collect any such data on their own. The state does administer a general survey to new teachers and their

employers, but it does not include questions that would be useful for teacher preparation program accountability. 

New Mexico Elementary Teacher Prep Rating Distribution



Eastern New Mexico University - Undergraduate Elementary

New Mexico Highlands University - Undergraduate Elementary

New Mexico Highlands University - Undergraduate Secondary

New Mexico State University - Graduate Elementary

New Mexico State University - Undergraduate Secondary

New Mexico State University - Graduate Secondary

University of New Mexico - Undergraduate Secondary

University of the Southwest Undergraduate Elementary

Western New Mexico University Graduate Elementary

New Mexico Secondary Teacher Prep Rating Distribution

Programs that earned 3-star rating or more

No 3-star rated programs

Consumer Alert: Programs earning no stars 
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Delivering well- 
prepared teachers

Figure A  

Alabama B- C

Florida B- B-

Indiana B- C+

Tennessee B- B-

Connecticut C+ C-

Kentucky C+ C-

Massachusetts C+ C+

Minnesota C+ C

Texas C+ C+

Arkansas C C

Georgia C C

Louisiana C C

Mississippi C C

Oklahoma C C

Pennsylvania C C

Rhode Island C D+

New Hampshire C- D

New Jersey C- D+

New York C- D+

Ohio C- D+

South Carolina C- C-

Vermont C- D+

Virginia C- C-

West Virginia C- C-

Kansas D+ D+

Maine D+ D

Maryland D+ D+

Michigan D+ D+

Missouri D+ D+

New Mexico D+ D+

Washington D+ D+

Wisconsin D+ D

California D D

Colorado D D-

District of Columbia D D

Hawaii D D

Idaho D D

Illinois D D

Iowa D D

North Dakota D D

South Dakota D D

Utah D D

Arizona D- D-

Delaware D- D-

Nebraska D- D-

Nevada D- D-

North Carolina D- D-

Oregon D- D-

Alaska F F

Montana F F

Wyoming F F

Average State Grade D+ D
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FOR IMMEDIATE RELEASE

NCTQ Review of Nation’s Education Schools Deceives, Misinforms Public

Tuesday, 18 June 2013 14:16

For interview s, contact: Lisa Johnson Kiefer

202-478-4502 or lkiefer@aacte.org

(June 18, 2013, Washington, D.C.) – The National Council on Teacher Quality (NCTQ) released a review of the nation's

education schools today, making the anticipated splash and garnering heavy media attention with its shock factor. While the

results are generating headlines, this review – like most of NCTQ's work – is misleading, unreliable and an effort to promote

an ideological agenda rather than a genuine effort to inform the public and improve teacher preparation.

The report raises many questions and fails to provide useful information to drive meaningful improvement. The following

points summarize the chief concerns of AACTE and its member institutions:

This review delivers a predictable slam from NCTQ, an organization that constantly seeks to undermine higher

education-based teacher preparation.

NCTQ's claims of objectivity are false. As Diane Ravitch revealed last year, NCTQ was started by the Thomas B.

Fordham Foundation "as a new entity to promote alternative certification and to break the power of the hated ed

schools," although NCTQ claims it is no longer affiliated with its founders. Despite the facts showing otherwise,

NCTQ believes competition is the best bet for improving teacher preparation.

Consistent with its stance on similar professional issues, NCTQ supports the Growing Education Achievement

Training Academies for Teachers and Principals (GREAT) Act. Although research and effective practices show

that comprehensive preparation in content-specific pedagogical strategies, teaching diverse learners, and

rigorous clinical experiences are essential to developing effective new teachers, the GREAT Act would require

none of these features and, in fact, would lower standards for funded providers.

This review is based on a review of documents with such inconsistent participation and fragmented inputs that it

would not be published by a credible, professional research organization.

While NCTQ evaluated 1,130 institutions on various configurations of its standards, the report states that only

10 percent of institutions fully participated.

The fine print in the report's Program Ratings section (p. 13) states that elementary program ratings were

based on five key "standards," and secondary program ratings were based on three key "areas." NCTQ does

not explain how these standards were selected or how heavily each weighed in the review. Yet NCTQ went as

far as to label 163 programs with a "Consumer Alert" as a warning to parents, prospective teacher candidates

and school districts.

On that same Program Ratings page, a graph shows that NCTQ was only able to obtain enough information on

classroom management to evaluate 36 percent of the 1,130 programs. Despite this low number and the

unclear nature of how standards were applied and weighted, NCTQ concludes that the teacher preparation

profession is becoming "an industry of mediocrity, churning out first-year teachers with classroom

management skills and content knowledge inadequate to thrive in classrooms…" (p. 1).

The American Institutes for Research (AIR) has noted the shortcomings of using document reviews to measure

teacher preparation program effectiveness. In its 2012 Evaluating the Effectiveness of Teacher Preparation

Programs for Support and Accountabilityreport, AIR lists several challenges with using process measures to

evaluate teacher preparation programs: The research base of a document review is not robust enough to build

assessment for accountability based on process measures; process measures do not always accurately

capture what actually happens in preparation programs; and process data require complex qualitative

measures that are difficult to score reliably across programs.

Even NCTQ's own audit panel recognized in its report that NCTQ must do a better job of "clearly and

exhaustively explaining methodology and what findings do and do not mean." The audit panel also questioned

the validity of using course syllabi to determine the effectiveness of a program, suggesting that NCTQ must
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improve its method of "studying how accurately reading syllabi reflects the actual content of classroom

instruction."

This review is a public relations campaign. It does not seek to improve teacher preparation, nor is it a helpful or

reliable guide for parents, prospective teacher candidates and the public.

NCTQ promotes to the public that its goal is to help improve teacher preparation. Yet NCTQ outright refuses to

make rubrics available publicly or individually to institutions to show where programs did and did not meet

standards. It does, however, make recommendations to policy makers on how they should regulate

preparation programs. If NCTQ's goal was to help improve teacher preparation, rubrics should be released so

that programs could utilize that information.

In the "Next Steps" for prospective and current students, NCTQ's recommendations are self-promoting, public

relations steps intended to further promote the review – not to improve teacher preparation for future teachers.

"AACTE is focused like a laser on targets for change in educator preparation, including the ability to analyze teacher

candidates' impact on PK-12 student achievement," said Sharon P. Robinson, Ed.D., president and CEO of AACTE. "We are

evaluating teacher candidates' classroom readiness in a rigorous fashion through edTPA, and we are deepening

partnerships with the PK-12 community to enrich clinical development and enhance student learning. Despite efforts such

as NCTQ's to distract us from our agenda, we are committed to focusing on what research has shown to matter most."

For more information on AACTE members' response to the NCTQ review of the nation's education schools, visit

www.aacte.org.

###

AACTE: Serving Learners

The American Association of Colleges for Teacher Education is a national alliance of educator preparation programs

dedicated to the highest quality professional development of teachers and school leaders in order to enhance PK-12 student

learning. The 800 institutions holding AACTE membership represent public and private colleges and universities in every

state, the District of Columbia, the Virgin Islands, Puerto Rico and Guam. AACTE's reach and influence fuels its mission of

serving learners by providing all school personnel with superior training and continuing education.
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July 1, 2013 

 
Dr. Michael Morehead – Dean of College of Education  
New Mexico State University  
 
Dear Dr. Morehead,  
 
     As a recent graduate from New Mexico State University, I am more than proud to 
acknowledge my affiliation and relationship with this university. My time spent in the Secondary 
Education Program has prepared me to take on the role as an educator by challenging me 
academically, supplying me with numerous resources, and providing an effective structure that 
fostered a powerful student teaching experience. It has been so effective in fact, that I will 
continue attending NMSU to obtain my MA Degree in the Department of Curriculum and 
Instruction.  
 From my first semester as a freshman enrolled in the College of Education, I have been 
guided down the rigorous path to graduate as an educator. While as a freshman I may have 
missed the merits of the structure within the Secondary Education Program, I now recognize and 
value this framework. From the beginning we had exposure and experience in the classroom in a 
variety of settings (i.e. elementary, middle, and high school). These experiences allowed us to be 
certain early on of the path on which we were headed. With the more in-depth and challenging 
experience of practicum, in which we were placed one-on-one with a teacher for a set amount of 
hours, we as undergrad were allowed to experience the ongoing environment of the classroom, 
learn from our elder educators, and given the opportunity to teach. These practicums were 
monitored and observed by our Professors from NMSU, which always provided assessment, 
feedback, and improvements to better ourselves as teachers. We were able to harness all of our 
experiences through discussion with our fellow peers and professors at NMSU, allowing us to 
solve real problems ourselves with the wisdom of experience from our professors. 
 With student teaching being such a crucial and influential final segment of an educator’s 
degree, NMSU rose to the challenge to prepare us for that final step. By submitting, and being 
accepted into, the TEP (Teacher Education Program) and the STEP (Student Teaching Education 
Program), we fleshed out our first Letters of Intent and Teaching Philosophy Statements, showed 
off our NMTA test scores, and displayed our recommendations from cooperating teachers we 
worked alongside. We demonstrated ourselves in a way very similar to how we would present 
ourselves in job interviews just a few years down the road. These processes were challenging and 
took time, but they demonstrate the University’s dedication to diligence and excellence. We as 
undergrad knew that becoming an educator was a serious endeavor, and I can testify that we all 
felt prepared by NMSU for that calling.  
 With these processes in place and our acceptance into them, the transition to Student 
Teaching was made almost effortlessly. NMSU worked diligently to find every student a 
placement within LCPS and GISD districts and with a compatible teacher and subject. NMSU 
set in a place qualifications and requirements for our cooperating teachers, ensuring us high 
quality educators. From my experience, I was able to be placed with a teacher who was very 
involved in the transition to Common Core, taught Creative Writing, and taught both Honors and 
regular Language Arts classes – all things I am interested in. This gave me not only the rigor that 
comes from teaching multiple classes, but also paired me with a tenacious teacher willing to put 
in the work for excellent classes. I was paired with a teacher with much my same temperament, 



work ethic, and passion for educating students. And from the experiences of my fellow peers, I 
know we all had similar positive and meaningful student teaching experiences.  
 All in all, my time spent in the Secondary Education Program at NMSU has been a 
beautiful, challenging, and motivating experience. Attending classes with my core group of peers 
taught me how to work with other educators to solve our problems and encourage one another. 
Having enthusiastic and hard-working professors pushed me to succeed academically and 
intellectually. And being integrated into the classroom from the very beginning established my 
confidence to be in the classroom and the atmosphere to richly glean all I could. But more 
importantly, I think emerging from NMSU I feel immensely cared for by my college – and I 
don’t think many graduates can attest to that. I truly feel that the College of Education wanted 
me to succeed, went the distance to make sure I was prepared as an educator, and gave me a 
framework that gave me the safety I needed and the space to fail and succeed. I am proud to say I 
am an NMSU alumni and am choosing NMSU as the University for my MA because I have seen 
the learning environment they can foster and what amazing educators they can produce. I want to 
be in an environment that is going to both nourish and push me to excel as an educator. I believe 
that is what they have been doing – and will continue to do – at New Mexico State University.  
 
 

 

Sincerely,  

 

Jessica Adams  
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